REACh Initiative Summary

Responsive Education for All Children

http://www.dpi.wi.gov/reach/ 

Responsive Education for All Children (REACh) is a refinement and expansion of the former EOCA and READS initiatives.  The intent of REACh is to help Wisconsin schools establish and sustain the capacity to make systemic improvement needed to reduce barriers to learning and enable all students to experience success, including students with disabilities.  REACh provides a framework for the use of 15% IDEA Early Intervening Services funds and for implementation of the “response to intervention” (RtI) process set forth by IDEA 2004.  The REACh initiative is primarily funded with IDEA discretionary grant dollars. 
Summary of REACh Activities: 

· Regional Centers- Regional centers involving all CESAs will be established.  The REACh centers will increase statewide capacity for school support through ongoing professional development and technical assistance. 

· LEA and Consortium Grants- Priority districts will be eligible to apply for incentive grants to support local action plans. REACh Grants will be directed toward improving reading or math achievement; social emotional and behavioral goals may be added. 

· Support for Implementation- A network of highly trained mentors will provide ongoing on-site technical assistance to help schools develop and implement action plans that lead to sustainable school improvement.  High quality professional development materials and related products will continue to be developed. The EOCA framework will serve as the foundation for technical assistance and support.

· Family and Community Partnerships- Partnerships with Wisconsin IHEs, DHFS, FACETS, WI PTA and other statewide organizations and DPI initiatives will enhance the quality of technical assistance.

Expected project outcomes include: 

· Improved student achievement and reduced achievement gaps

· Reduced behavior concerns/disciplinary actions

· Reduced special education referral rates resulting in appropriate eligibility decisions

· Reduced disproportionate special education identification of students of color

· Increased graduation rates of students with disabilities

· Increased capacity of all educators to address the needs of students at risk for failure

· Increased number of families meaningfully participating in the problem-solving process

The Initiative will support the efforts of the Department to address:

· New Wisconsin Promise

· Wisconsin State Performance Plan for Special Education Indicators #1, 2, 3, 4, 5, 8, & 9

· Special Education Continuous Improvement and Focused Monitoring System (CIFMS) Priorities

· NCLB
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EOCA Framework Levels

1.      Vision- (EOCA Framework center triangle) The EOCA vision of how responsive schools look is grounded in a model of prevention and response to intervention. Although the specifics of each school’s program structure and offerings may vary, the EOCA vision assumes that everyone in the school community works toward removing barriers to learning and enabling student success through a model that incorporates at least three levels of support for academic and behavioral concerns: Universal, Selected and Targeted.  Education options including interventions and supports at all levels are made freely available to all students as needed. 
· Universal Options- Options provided to all students through a core curriculum, differentiated instruction, screening, progress monitoring, and school wide pupil services and behavioral supports. Universal options are aimed at enhancing success and reducing barriers to learning for the vast majority of students.

· Selected Options- Supplemental options provided to small groups of students who have not met benchmarks.    Enhancements and supports are provided to reduce the potential for increased difficulty and risk for long term failure if concerns are not addressed. Some examples include supplemental reading instruction, short-term tutoring, support from adult mentors, and family support. 

· Targeted Options- Individually designed interventions for students who have a high likelihood of developing a lasting pattern of academic failure or high levels of social or emotional distress. Because of the intensive nature of such options, targeted interventions are needed by very few students. Examples include individualized supplemental or replacement instruction, individual behavior plans, special education services and wrap-around services provided by mental health professionals. 
As school communities adopt the EOCA vision, they increasing enable all students to make positive academic and social emotional gains by enhancing universal options and removing barriers to learning while providing all students with access to needed selected and targeted interventions and support for staff and families.

2.   Context (Circles in the diagram): Who is involved in making the decisions and where the effects of decisions will be directed. The student is the focal point of the EOCA framework with family members being the first stakeholders and primary supports for the student, followed by teachers, other school staff, district and finally, community. At all phases of the decision-making process, leadership must consider possible effects and necessary connections at the classroom, school, district and community levels. 
3. Process:  (dotted lines and boxes around outside of diagram): How decision-making occurs is critical to the EOCA Framework. EOCA schools use a data-driven school improvement model at all levels of decision-making across all contexts. Needs related to creating or enhancing existing supportive learning environments are identified and prioritized, planning and implementation takes place, data is collected and analyzed and further needs identified. EOCA schools develop action plans to help them track effects of their enhanced efforts. Many schools participate in organized data retreats to help them identify and prioritize areas of need. 
4. Content: (wheel around the triangle): The final level of the EOCA framework describes what system and student-based activities responsive schools engage in to guide systemic change that results in positive outcomes for all students. The EOCA components were selected and refined following an extensive literature review and validation with state specific research over a four year period. They are described on the following pages. 
EOCA Framework Components (Content)

	Building Capacity

· Shared vision and commitment

· Administrative leadership and support

· Environment of collaboration
	Adopting Processes

· Resource mapping

· Collaborative procedure for responding to individual needs
	Making Informed Decisions

· Evidence-based prevention and intervention

· Student progress monitoring system

· Data-based decision-making
	Ensuring Sustainability

· Professional development and support

· Family and community involvement


Shared Vision and Commitment

Successful implementation of a system of Early Ongoing Collaboration and Assistance (EOCA) requires a commitment to the vision that all students can succeed and that the vast majority of academic, social and behavior problems can be prevented before school failure sets in. Responsive educational systems are organized to reduce barriers and create a supportive learning environment for all students.  Without shared vision and commitment to the prevention concept, change will likely be uneven and staff, families and students are more likely to feel confused about the nature and purpose of the educational program in general and intervention planning specifically.

Administrative Leadership and Support

The school reform literature clearly indicates that the principal plays an important role in ensuring that the vision and commitment to change is maintained. Building principals must take on a strong leadership role in all EOCA activities. However, leadership must also be distributed for change to be sustained. The creation of a Leadership Team provides a mechanism for distributed and shared leadership among staff, families and school administration. 

Environment of Collaboration

Decision making and planning activities at all context levels (district, school, classroom and student intervention) should reflect an environment of meaningful partnership among stakeholders. The number and composition of collaborative teams vary across school sites. Mentors help foster an environment of collaboration by helping school staff establish common routines for communication, shared decision-making and support for implementation and evaluation of prevention options. Such routines are designed to maintain strong and productive working relationships among educators, students, families and the community.

Resource Mapping

Coordinating resources around responsive education can be a challenge. EOCA schools construct a “resource map” of human and program assets within the school, district and community that can be mobilized to facilitate student success. Resource mapping is a strategic process with maps continually updated as new resources are identified, acquired or developed.

Student Progress Monitoring System

Making decisions about what students should learn and do is considered an essential responsibility of educational communities. The EOCA Framework emphasizes the importance of developing procedures that help educators and families know what each student has learned, analyze possible explanations for failure to meet expectations, and identify what to do if students have not met expectations. In order to fully implement the EOCA framework, schools must design common and relatively simple procedures for monitoring student response to universal options and selected and targeted intervention using curriculum-based data. Such procedures help educators more easily make decisions about the degree to which education options enable student learning and when selected (supplemental) interventions are needed. Screening for potential signs of concern is embedded within the system. At the targeted level, more frequent progress monitoring allows a collaborative team to decide whether an intervention plan is effective and being implemented with fidelity.
Evidence-Based Prevention and Intervention

Participating schools identify and locate research-based options at the universal, selected, and targeted levels of prevention as well as engage in local analysis of outcomes as a means of developing an evidence base for locally designed programming. A number of EOCA toolkits include information on this component. 

Data-Based Decision Making

Data-based decision-making occurs within a cyclical process. Data is used to evaluate the effectiveness of efforts to enhance student achievement and for planning and prioritization of subsequent activities. A variety of quantitative and qualitative data is used to make decisions at four levels: district, school, classroom and student. Information gained from all context levels is considered when identifying priorities for improvement activities.  
Collaborative Procedure for Responding to Individual Student Needs
A well designed progress monitoring system provides school communities with the capacity to provide timely response to student concerns by addressing the signs of failure early. When a student is not meeting expected academic or social emotional and behavioral benchmarks, despite the availability of well designed universal and selected options, turning this negative pattern into one of success becomes extremely important. When a need for targeted options is identified, schools use a collaborative problem-solving process to develop an intervention support plan for students, staff and families. The process includes the following steps for addressing student needs: 

1. Define the concern 

2. Analyze factors related to the concern 

3. Develop a Plan including interventions and progress monitoring 

4. Monitor, Review, and Revise the plan as needed.  

This collaborative process is not intended to serve as a special education referral screening process, although the information gathered as a result might be used to document student response to intervention that could be useful if a referral for a special education evaluation becomes necessary.

Professional Development and Support

Establishing a professional learning community is an expectation of EOCA schools. Within the context of a professional learning community, professional development and support activities are identified following a collaborative analysis of needs using the EOCA framework. Professional development activities are directed at improving skills needed to implement the EOCA Framework and enhance instructional effectiveness, particularly for students most likely to experience failure. It is expected that family members are included in professional development plans in addition to school staff and administrators. Schools have access to professional development provided through EOCA mentors as well as from other sources.

Family and Community Involvement

As school communities engage in a change process, responsive schools meaningfully involve communities and families. Family and community members offer valuable perspectives during the planning and analysis stages of decision-making, when developing resource maps, and when designing and implementing plans developed through a collaborative decision making process. Family members also play a critical role in the successful development and implementation of targeted options for their child. Family and community involvement provides an important link between school and non-school resources, experiences and expectations. The School Leadership Team is one formal structure in EOCA schools for promoting family and community involvement.















