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Forward

As the DPI consultant for EBD, I had known and had the pleasure of working with Bonnie McCarty for a number of years while she was a teacher trainer in special education at UW-Eau Claire, and since she has moved to the College of Charleston.  Bonnie and I attended a presentation in which the speaker talked about using bibliotherapy, but it was in general terms as part of longer list of techniques or interventions.  As we left at the end of session, Bonnie mentioned that she would like to sometime develop some materials for using literature to teach social skills to students with behavioral challenges.  Her comment stuck in the back of my mind, and I talked with Tom Potterton about possibly including such as project in the statewide behavior grant for which CESA 12 is the fiscal agent.  Tom agreed that this could be a useful tool, and he arranged a contract with Bonnie.  She suggested including one of her UW-EC colleagues, Gyneth Slygh, who was a librarian/media specialist and had access to resources and ideas about literature for children and adolescents.  Bonnie and Gyneth worked closely together to develop their format for analyzing and annotating literature, which you will find in Section II.

In Section I, you will find information about the Circles of Courage and the Developmental Teaching – Developmental Therapy models.  The authors chose these 2 models as a theoretical basis for reviewing and choosing literature.  If there are other models which you prefer, you are certainly free to adapt the materials in this document to fit the construct you choose.  We encourage you to use a model that will help you to identify the area of need or conflict for the student(s) with whom you are working.  By using an underlying philosophy, you are then able to tie your literature choices and social skill lessons to behavioral interventions.

This document also contains some suggestions for special educators and school library media specialists to work together to identify useful literature for classroom issues.  We want to add our encouragement to their ideas for collaborative efforts.  We hope, however, that this information will also be useful to those who have not yet formed these partnerships.
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Preface

 
A few years ago, as I was teaching Children’s Literature at the University of Wisconsin – Eau Claire, I found myself sharing copy machine time and teaching anecdotes with one of my colleagues, Dr. Bonnie McCarty. Dr. McCarty is a Music Therapist and Special Educator, while I am a School Library Media Specialist (Librarian) and Library Educator. I expected that our backgrounds, viewpoints, and convictions about the uses of children’s literature would be worlds apart. Instead, I found to my surprise that the roles of the special educator and school library media specialist are, in fact, quite similar. Also with much surprise, I discovered that Dr. McCarty and I were excited about many of the same aspects of children’s literature. Our ideas were so complementary that we began to generate more ideas for using and teaching about children’s literature—ways that combined a Music Therapy/Special Education focus with a School Library Media/Technology focus. We promised a number of times that we should “really do something” together, not sure just what that would ever be. However, with the opportunity to work with a statewide grant, we have finally been able to create the project that follows.

 

As a former teacher of students with disabilities, Dr. McCarty was acutely aware of the need to identify excellent literature for use with children who are experiencing social – emotional difficulties. As a former school library media specialist, I was aware of sources for the literature needed as well as the importance of defining a path to the literature that can be followed after print sources are no longer current. Both of us were also acutely aware that the work of school librarians and special educators should intersect more often, for the good of students. We put our heads together to tackle these issues and this document is the result.

Analysis/Annotation Worksheet

                

One of the highlights of this project is the Analysis/Annotation Worksheet which  offers a structure for analyzing a story in terms of its emotional impact on a student: 

· the moral dilemma/moral crisis of the story with cross-references to uses of the book in the five crisis areas;

· the level of direct identification with the story that a student is likely to experience;

· the likely emotional impact of the story on a child; and, 

· suggested activities appropriate for using the book in classrooms.

Because print resources eventually become outdated and hard to obtain, we created The Pathfinder, a separate list of well-known,  recommended resources and web sites that will connect you with quality children’s literature for the foreseeable future. Please note that all websites were current as of 6/04.

               
Logic told us that the first step in being able to use excellent children’s literature is being able to find excellent children’s literature, so we also created a finding tool that will be immediately useful to educators. We reviewed and then selected current, quality books in several categories that should be easy to obtain. In individual annotations, we described the books’ most useful features. The finding tool includes:

· General Resources/Professional Books - an annotated list of professional resources that are of general use to educators; and,

· Topical Bibliographies - an annotated list of current and excellent topical bibliographies of children’s literature that identify books appropriate for each of the five moral crises.

Finally, we include completed samples of the Analysis/Annotation worksheet using selected books for children or young adults.  We hope those samples give you some ideas to get you started, and also help as you review and select literature on your own.

 
.
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SECTION I:

LINKING LITERATURE TO SOCIAL SKILLS INSTRUCTION AND DEVELOPMENT:  

Setting the Stage
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Language rich classrooms provide the basis for all children and youth to develop cognitive and affective skills which arm them to face the world beyond school.  One way for educators to ensure that their instructional activities and experiences are filled with quality and meaning is through the effective selection and use of children’s and young adult literature.  Special educators can use the power of the story to help children maneuver through life’s struggles, discover others who share their life experiences, and observe actions that realistically and meaningfully solve problems.  

Bernstein and Rudman
 note that as far back in history as ancient Greece books have been seen as sources for healing.  The inscription on the library door at Thebes was “healing place of the soul.”  It is important to also note that the term bibliotherapy will hold different meanings for different people.  We are not proposing the use of bibliotherapy in the mental health sense here, but more in terms of the ancient Greek inscription.  Books have the potential for healing and renewal if they are rich in quality, relate to students external and internal lives, are carefully selected, and are reflected on through mentorship and instruction.  

Renewed interest in the use of quality literature with students with behavioral problems is evident in our nation today.  These newer approaches do not ignore the academic demands and responsibilities that teachers must face in today’s outcome-driven systems.  Teachers are encouraged to make educated selections about the text they have children read.  In this way, we are afforded the opportunity to “work smart” by selecting stories for reading instruction that have depth of substance, as well as specific academic instructional potentials.  Additionally, we do not need to see social skills instruction as void of academic meaning.  Using stories and literature to set the stage for engagement in activities that demand the practice of the social skills modeled by story characters or practiced through explicit social skills instruction can provide the much needed reason many children need to use new skills independently.

The essence of social - emotional learning appears to be the very substance of quality literature.  Literature is based on rich descriptions of the human experience, focuses on struggle and transcendence, explores both the internal and external realities of life, and provides partnership and hope.  Zvirin
 writes that quality children’s and young adult books can be excellent resources for young people (and their teachers) seeking a better understanding of the challenges they face and the choices they have.  In Promoting Social and Emotional Learning:  Guidelines for Educators
, the authors discuss the importance of incorporating the reading and discussion of biographies, storytelling, and book talks into an integrated classroom curriculum.  

It is the educator’s responsibility to make connections between the characters’ experiences and children’s lives in sensitive ways.  Planning Curriculum in English Language Arts
 and Teaching Character Education Using Children’s Literature
 include specific techniques for teachers to use in expanding their usual approach to story comprehension to include focus on motive, emotion, and inner thought.  It is critical to note that educators must use these rich stories as points of departure for the creation of active ways to use skills.  Stories alone cannot catalyze lasting change, but with the wise mentor and creative teacher, reading offers students an opportunity to identify with others, helps students realize they are not alone, helps students extend their horizons, helps students gain insight, and facilitates student’s willingness to share problems. 

This points to the fact that the literature itself is not enough to promote change and transformation in troubled students. Selection of quality literature provides a framework for explicit social skills instruction, application of new academic skills gained through intensive direct instruction, and use of communication skills.  It is proposed that a good story also provides motivation for participation in new experiences and for utilizing new skills in meaningful ways.  Stories can provide opportunities for individual as well as group interactions.  Students learn to live with themselves and their private thoughts, as well as learn the benefits of trying to understand another’s experience.  

The process begins with the selection of a story or book that touches our students’ hearts, their lives, and their minds.  Two models to assist teachers in looking at children’s and young adult literature through therapeutic eyes will be described in the following section.  The Circle of Courage model
 encourages the use of story and literature to address common human needs of belonging, mastery, generosity, and independence.  The Developmental Therapy - Developmental Teaching Model
 provides a developmental anxiety framework for decoding students’ underlying self-defeating motivation, and suggests what antidote messages or resolutions stories should include in order to assist students in resolving past emotional challenges through present positive experiences.

The Circle of Courage Model

This model of youth empowerment is based on contemporary developmental research, the heritage of youth work pioneers, and Native American philosophies of child care.  The following principles form the model’s foundation:

· All children and youth need to experience Belonging, Mastery, Independence, and Generosity.

· When children are provided opportunities to develop these strengths in integrated ways, wholeness is reestablished.

· Stories and literature are foundational tools used in  the Circle of Courage Model to help in the process of reestablishing wholeness.
 

The Circle of Courage model synthesizes research on tribal wisdom about child development principles.  The logo or symbol for this model is a medicine wheel which is used by tribal peoples to illustrate that all must be in balance and harmony.  The Circle of Courage model explains that children have four developmental needs:  Belonging, Mastery, Independence, and Generosity.  Troubles stem from an imbalance in one or more of these four needs - troubles stem from  a broken circle.  This model proposes that the focus of educational programs must be to meet student needs in all  four of these areas, and that curriculum content and material selection are ways teachers can address this.  The Circle of Courage model helps adults foster meaningful relationship with children and youth through the sharing of stories and the constructing of common shared experiences in which children and youth experience emotional healing and empowerment

The four dimensions of the Circle of Courage Model are as follows:

Belonging

In Indian culture, significance was nurtured in a community that celebrated the universal need for belonging. Native American anthropologist Ella Cara Deloria described the core value of belonging in Indian culture in these simple words: "Be related, somehow, to everyone you know." 

Treating others as kin forged powerful social bonds of community that drew all into relationships of respect. Theologian Martin Marty observed that throughout history the tribe, not the nuclear family, always ensured the survival of the culture. Though parents might fail, the tribe was always there to nourish and come to the aid of the next generation. 

Mastery

Competence, in Indian culture, was ensured by guaranteed opportunity for mastery. The first lesson in traditional Native American culture was that one should always observe those with more experience to learn from them. The child was taught to see someone with more skill as a model for learning, not as a rival. One must strive for mastery for personal reasons, not to be superior to someone else. Humans have an innate drive to master their environments. When success is met, the desire to achieve is strengthened. 

Independence

Power was fostered by deep respect for each person's independence. In contrast to obedience models of discipline, native teaching was designed to build respect and teach inner discipline. From earliest childhood, children were encouraged to make decisions, solve problems, and show personal responsibility. Adults modeled, nurtured, taught values, and gave feedback, but children were given abundant opportunities to make choices without coercion. 

Generosity

Finally, virtue was reflected in the preeminent value of generosity in Indian culture. The central goal in Native American child-rearing is to teach the importance of being generous and unselfish. In The Education of Little Tree, Forrest Carter recounted his grandmother's overriding principle" When you come on something good, first thing to do is share it with whoever you can find; that way, the good spreads out where no telling it will go." In helping others, youth create their own proof of worthiness: they have the power to make a positive contribution to another human life. 

 In a series of articles, Laurie Wenger
 highlights classroom use of children’s and young adult literature to build students’ understanding and application of the Circle of Courage principles.  Wenger encourages the helping adult to:

· Clearly articulate to children the desired outcome or purpose for reading the selected book

· Not be afraid to discuss difficult things, but also to listen and remain open-minded

· Offer specific examples from the lives of students – or, better yet, draw examples from them

· Use the books as forms of exploration, not “treatment.”  Use meaningful discussions and activities to connect students to the values portrayed in the books

· Let families of the students know about the literature you are reading

· Be careful not to kill the joy of reading and discovery by asking too many questions or over-analyzing a powerful story that seems to say it all.

The Developmental Therapy-Developmental Teaching Model 

The Developmental Therapy-Developmental Teaching Model and colleagues emphasizes the importance of meaningful and creative program planning for programs serving children and youth with emotional disturbance.  The model stresses the use of thematic units of integrated activities that all have a common thread in an experience or a story.  Carefully selected literature often serves as the foundation for the development of classroom activities that incorporate direct instruction, modeling, role play, reading, and creative writing; all materials and activities are used for the purpose of assisting young people to gain self-control, new skills, and social responsibility.  The model proposes that children and youth grow through developmental stages that are predictable, and that if educators apply knowledge of typical development and the impact of environmental stress on that development to their selection of classroom materials,  much is to be gained. 

Wood and colleagues provide several tools that the special educator and media specialist can use when selecting literature to meet the needs of particular students.  First, the developmental anxiety framework gives us a way to decode the vital interests and emotional pain that may be underlying student problem behavior.  By assessing a student’s underlying anxiety issue, helping adults can seek literature in which characters face distressing situations related to the underlying issues of abandonment, inadequacy, guilt, conflict, or identity, and are able to resolve the crisis productively, meaningfully, and satisfactorily.  Second, knowledge of how symbolism is used across cultures to communicate the inner meaning of the human experience provides educators a tool for determining if the intensity or depth of the crisis and presentation of the problem’s resolution is effective.  Each of these tools is explored in more depth in this section.

Developmental Anxiety

“Anxiety, sometimes called distress, is an active reaction of uneasiness, worry, or apprehension, with a physiological component, to a situation recalling past emotional discomfort or helplessness.”  All children experience anxiety, however, children who are troubled and disruptive often have more than the ordinary share.  Children’s anxieties can stem from the ineffective coping and/or cognitive skills of the meaningful adults in a child’s life.  Additionally, if a child or youth lacks the skills necessary for coping with the demands placed upon him or her, anxieties may occur.  The following points are essential in understanding the role of anxiety in child and adolescent development:

· Ordinary life is full of anxiety-producing situations for young people

· There is a predictable sequence in which anxiety takes unique forms at specific stages of development

· Developmental anxieties influence children’s behavior in subtle yet powerful ways

· Knowledge of a student’s motivating developmental anxieties can provide the educator a window into a child’s needs

· Knowledge of how to provide symbolic resolution to these sources of emotional distress can assist educators in selecting literature and planning curriculum content

When a young person’s life is filled with intense problems that he or she cannot resolve in positive and satisfactory ways, the young person may internalize a belief about the world that clouds his or her ability to function productively.  The Developmental Anxiety Model, first developed by Anna Freud, helps us decode the self-defeating beliefs that can stem from unresolved anxieties that emerge at different stages of development.  The table below presents each anxiety, the age at which it typically emerges in the context of personality development, the belief that is being explored during that developmental stage, and the environmental message the child needs in order to resolve the emotional concern.

	Anxiety
	Typical Age it emerges and is usually resolved
	Self-defeating belief if unresolved
	Antidote environmental and emotional message

	Abandonment
	Birth - 2
	No One Cares
	The world is a safe place, someone cares:
TRUST

	Inadequacy
	2 - 5
	I’m not good for anything, I can’t do anything right
	I am good at doing things.  I can measure up:
INITIATIVE

	Guilt
	5 - 9
	I’m so bad I ought to be punished. When bad things happen it’s my fault.
	I may make mistakes sometimes, but I can fix then.  I do not need to be punished when bad things happen:
CONSCIENCE

	Conflict
	9 - 13
	I want to but I am afraid to; I don’t want to but I have to.
	Sometimes life is better when I do required things I do not want to do:  

INDEPENDENCE/
DEPENDENCE

	Identity
	13-16
	Who am I?  What am I going to become?
	I know who I am and who I want to become:
IDENTITY


Wood and her colleagues
 write “When we…understand the natural developmental anxiety associated with the child’s stage of development, we can counter an anxiety with specific curriculum content and intervention strategies that reduce or reshape the power of the anxiety that dominates the child’s life.” One powerful and effective curriculum tool is carefully selected literature.  A rich language arts curriculum is a particularly effective means for dealing with developmental anxieties.  Literature, storytelling, creative dramatics, and creative writing have incredible potential to embody specific feelings and problems students may have experienced in their present or past lives.  Fictional and imaginary people and characters serve as role models and provide easy identification.  “When a student “accesses” a character, there is abundant opportunity to learn new ways to behave, to handle unbearable problems, and to gain greater understanding of emotions.”

It is essential that powerful stories have endings with reassuring resolutions that address children’s specific anxieties.  Therefore it is critical that the educator  read each story or book before sharing it with a class or a particular student.  Not all popular or acclaimed children’s or young adult literature is useful in the healing process for troubled children.  Educators who desire to select literature for healing and mobilization potential using the framework of developmental anxieties can follow these steps:

· Determine student underlying anxieties by first matching their chronological age to the chart above.

· Consider if students have any unresolved anxieties from previous stages.  Read their social histories to determine if times of environmental and emotional stress were balanced with the needed supports.  If not, there might be an unresolved developmental issue.  

· Monitor student behavior during daily activities.  Determine what types of situations lead to problems.  Determine if the situation matches any of the anxiety themes.  If so, this is probably an unresolved issue that can be addressed through your language arts curriculum.

· Select a story or book that appears to have the anxiety theme at its core.

· Read the book to determine the intensity of the crisis, and if the problem is resolved in a way that clearly is an antidote and lends hope.

· Determine if there is enough distance from the student’s real life problems and issues to make the book accessible as a tool for growth, hope, and change.

· Use the book as the starting point or foundation for other integrated language arts activities.

The second tool discussed in the Developmental Therapy-Developmental Teaching model is the use of symbolic content to address underlying emotional issues and anxieties.  Universal symbols are powerful non-verbal sources of communication, and have been used throughout the ages by humans to express the deep meaning of life.  Some possible symbols found in children’s literature include:

	The world will always be here, a sense of reassurance, you can always count on something or someone
	Moon, sun, stars

	Things that grow signify renewal and life
	Flowers, trees, crops

	Things that signify nurturance/abundance
	Food, feasts, jewels/treasure, money, fire

	Things that signify one’s state of being (personality)
	Meadow, house

	“Water” can signify life or purification
	Lakes, rivers, ocean, rain, stream

	Things that are dangerous
	Dark closets, caves, monsters, wild animals, dark woods

	Keeping things out
	Fence

	Escape, freedom, independence
	Ladder, bicycle, open road, cars


A crisis or climax in a story often occurs when one of these symbols appears or if a positive symbol is placed in a situation of being destroyed; or in a paradoxical situation.  Resolutions with emotional meaning often incorporate the use of these symbols. For instance, in the well known children’s book, Where the Wild Things Are by Maurice Sendak, Max is sent to his room without his supper after telling his mother he will eat her up.  The underlying anxiety of abandonment is resolved when Max returns from his imaginary adventure to the Land of the Wild Things, back to his very own room, where a hot supper awaits him--indicating that mother still loves him best of all.  Below is a short list extracted from the Developmental Therapy - Developmental Teaching model illustrating other examples of literary themes that relate to anxieties and symbolic content:

	Emotional Problems and Fears
	Developmental Anxieties
	Examples of Content and Symbolic Themes

	Feelings of anger and desertion
	Abandonment
	The spirit in the bottle (the genie can grant your wish); or the sprit is placed in the bottle with little hope of escape

	Fear of forbidding, unknown places
	Abandonment
	Dark caves, locked rooms, dark forests

	Questioning one’s own abilities
	Inadequacy
	The Three Little Pigs

	Being undesirable to others
	Inadequacy
	Beauty and the Beast

	Having evil thoughts
	Guilt
	Monsters

	Doing something wrong
	Guilt
	Thieves, stealing

	Striving for independence
	Conflict
	Flying, running away, taking a trip

	Knowing but keeping silent
	Conflict
	Stones (stones are quiet and are in places where they hear secrets-but rarely can tell)


SECTION II:

ANALYZING LITERATURE FOR USE WITH STUDENTS WITH BEHAVIORAL CHALLENGES 
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The Dictionary of Education
 defines bibliotherapy as “use of books to influence total development, a process of interaction between the reader and literature which is used for personality assessment, adjustment, growth, clinical and mental hygiene purposes, a concept that ideas inherent in selected reading material can have a therapeutic effect upon the mental or physical ills of the reader.”  The key is to select quality literature that clearly uses good craftsmanship and quality of writing.  For children and youth the key appears to be in the voice of the text--the point of view of the author.  First person is powerful.  Children and youth can benefit greatly from hearing the inner thoughts and feelings of a powerful character.  However, sometimes third person, or a more objective point of view, is essential to allow a safe distance from problems that may be too close for emotional comfort.

As youth librarians with specialized training in child and adolescent development review, analyze, and discuss the strengths and weaknesses of specific book titles, they tend to look at character, plot, theme, setting, point of view, style, and tone.  These elements closely relate to the dimensions presented in both the Circle of Courage and the Developmental Therapy-Developmental Teaching models as essential in selecting literature for troubled children.
 

The Analysis/Annotation Worksheet was created to incorporate and integrate the elements of quality focused on by library media specialists with the decoding and resolution elements from the two intervention models.  The following section will provide step by step directions for completing the Analysis/Annotation Worksheet.  A blank Analysis/Annotation Worksheet form is found on the next page.  Instructions,  background information, and some completed examples follow.

Analysis/Annotation:  __________________________________

1.  Circle of Courage Theme: (circle the predominating theme)

Belonging
Mastery
Independence

Generosity

2.  Anxiety/Moral development crises/literature categories: (check those that apply)

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	
	
	
	
	


3. Moral dilemma/moral crisis of the story

4. Reading level by grade

5. Citation:


Author


Title


Date of publication


Place of publication


Publisher

6. Story summary

7. Characters and Setting

8. Level/distance of direct identification

9. Story climax/conflict/paradox (describe and rate)

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10

10. Resolution – how the climax/conflict/paradox is solved and by whom

11. Ideas for Classroom Activity(ies)

Completing the Analysis/Annotation Worksheet

It is critical that you have read the book from cover to cover before completing the worksheet.  After reading the book reflect on its crisis and resolution:  Does the book have a clear and powerful emotional theme?  Does the book provide a developmentally appropriate, plausible, and hopeful resolution to significant problems that students you teach can relate to or have experienced?  If the book meets these starting criteria then add it to your resource file.

· Write the title of the book in the blank at the top of the page

· Item 1:  Select and circle the main emphasis of the book related to the four themes of the Circle of Courage (see Section I for explanation).  This decision is based on the crisis and resolution in the story.

· Item 2:  Place an “X” in the box beneath each developmental anxiety (See Section I for explanation) that story characters struggle with and resolve meaningfully.

Items 1 and 2 relate to the theme or idea that holds the story together.  It is important to note that the theme may be either implied or explicit.  Well-developed plots and characters often present more than one theme.  The theme should emerge naturally from the story and not be overly moralizing or preachy.

· Item 3: Briefly describe the moral dilemma(s) or moral crisis(es) in the story.  This is the point in the story where the problem(s) that need to be solved/resolved are identified.  Many times there is rich imagery and use of symbols in this section of the story.

Item 3 relates to plot.  The moral dilemma may be person against self, person against person, person against society, or person against nature.  The dilemma usually will relate to an aspect of values or character.  It should be plausible and emerge from the story to be most effective.
 

· Item 4: Informally assess the independent reading level by grade.  Determine the age, grade and/or developmental level for which the story or book is appropriate.  Consider whether you will have the students read independently or if you will read aloud, watch a related video, etc.  Consider whether there are vocabulary words that students will need to understand.  

· Item 5: List all aspects of the book’s citation.

· Item 6: Summarize the plot or story line. Provide enough detail that you can remember the sequence of events, problem, and solution easily.

Item 7: List the main characters and describe the story’s setting.  Describe any special or unique information about the characters if appropriate or meaningful.  There may be many characters in a longer book or story who are secondary to the main story.  Concentrate on the key characters in the moral dilemma or crisis.  Doll and Doll
 write that for the purposes of helping through literature, the characters involved in the situation should be well-rounded principal characters truly important to the story.  We do not know for sure if children will identify with the main character of the story, so it is also important to consider the attributes of other well-defined story characters when selecting stories.  Characters should show realistic, believable personalities with which children or youth can identify.

The setting refers to the time and the place in which the story takes place.  The setting itself may be unimportant, but it can also be critical to the story.  The setting should be appropriate to the story and drawn well enough that it does not detract from the story events.  Sometimes, the setting provides the emotional distance for children and youth to consider the intense problems of the story characters as manageable.  Sometimes, issues presented in a story set in a time or place different from the contemporary United States may be less threatening to children and adults as well.  Is there any important background information such as historical context (e.g., is the story set against the backdrop of the Civil War?  1950s Rural America? Etc.) or explanation of the setting (e.g., a foreign country unfamiliar to the students)?

· Item 8: Describe the level of distance and/or identification that the setting and characters provide to the reader.  Indicate if the necessary balance is available for students so they can access and identify (without threat) the story characters and crisis situation (e.g. using fantasy; using a setting far removed for student’s home environment, etc.)  Will the story “hit too close to home” for some students?  Will students feel enough distance so that they can learn from the story but not feel threatened by it?

Also indicate the “voice” of the text. First person means the story is told by one of its characters.  When told this way, the reader learns the feelings and thoughts only of the character who is “speaking”.  That character is more like a narrator and can describe what others do or say, but not their thoughts or emotions.  The story is written “I said…”.   Second person is rarely used and focuses on “you” – “You said…”.  Third person  conveys the words, thoughts, feelings, and actions of all characters in the past, present, and future (e.g., “He said,” “The boy said…” or “Mary said.”)   

· Item 9: Describe the point in the story where the climactic point of the story is reached.  Describe if any symbols are used to highlight or underscore the climax.  After your brief description rate the climax as to its intensity.  A rating of “1” would indicate a non-emotional climax. A rating of “10” would be very intense emotionally laden, and perhaps overwhelming.

· Item 10: Describe the resolution – how the conflict is solved and by whom.  Note how the main character is involved in solving the problems(s) and any other significant characters or forces who help.

Doll and Doll
 describe the attributes of a quality resolution.  The resolution should flow naturally from the story without too much coincidence or sentimentality.  Stories must have the emotional intensity that reflects the level of intensity children with behavioral challenges experience in their daily lives.  This makes the problem solving even more meaningful to the students. 
· Item 11:  List ideas for instructional activities that include social skills instruction, creative activities, games, outdoor activities, and ideas for discussion. The activities listed do not need to be fully detailed, but serve as a reminder of ideas you thought of as you read and analyzed the book.  You can refer to the list as a starting point each time you use the book as a foundation for unit planning, and you may or may not use all of your ideas.  You might also add ideas to the list or take others off over time.

Analysis/Annotation:            Holes​​​​​​​​​______________

Circle of Courage Theme(s):


Belonging

Mastery
Independence

Generosity


Moral development crises/literature categories:

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	X
	X
	X
	X
	


Moral dilemma/moral crisis of the story

Stanley is wrongfully accused of stealing tennis shoes (guilt)

Stanley is sent off to “camp” where basic needs are rarely met (abandonment)

Stanley does not know how to dig the required “Hole” (inadequacy)

Stanley befriends Zero who cannot read, has no family, and Stanley gets in BIG trouble from camp authorities(guilt and conflict)


Zero has no family, is teased and abused and goes awol (abandonment and conflict)

Reading level by grade:  Fifth

Citation:


Author:  Louis Sacher


Title: Holes


Date of publication: 1998


Place of publication:  New York


Publisher:  Random House Children’s Books

Awards:  
1999 Newbery Winner



1999 Top 10 Best Books for Young Adults

Story summary

Stanley Yelnats is sent to Green Lake Camp, a juvenile detention center for boys, after being accused of stealing the tennis shoes of a famous basketball player from a display at a homeless shelter.  Innocent of the crime, Stanley, at first just sees this problem as another example of “being in the wrong place at the wrong time” and because of the curse placed on the family at the time of his great-great grandfather.  Stanley and the other boys at Camp Green Lake must each dig a large hole each day of their confinement.  When Stanley finds something interesting in one of his holes, everything changes.  Events lead up to Stanley making a decision to run away to help a friend.  During this time away Stanley learns the power to taking charge of his own decisions, and the importance of perseverance.  He also decides that he knows the location of buried treasure.  Stanley and Zero-his friend- do return to camp to try to find the treasure before making one last run for civilization.  They are caught in the act, almost bitten by deadly poisonous lizards, but saved by the State Attorney General just in the nick of time.
Characters

Stanley Yelnats

Stanley’s parents

The other boys at the camp

Zero

The Warden

Mr. Sir

Mr. P. (Mom)

The basketball player

Level/distance of direct identification

Although the setting is a juvenile detention center, and the boys are very real.  The characters are exaggerated enough that there is a level of depersonalization possible.  Also, the use of the flashbacks to the time of the “curse” provides distance from the intensity of the situation Stanley is in.

1st person, 2nd person, 3rd person – voice

The book is written in Stanley’s voice, except for the portions related to the events of the past-which are written in a storytelling “Once upon a time” style.

Story climax/conflict/paradox

The climax paradox is when Stanley arrives at Camp Greenlake, which is not a camp at all.  He is faced with learning to live with a group of difficult boys, and extremely abusive adults.  

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8         9           10

Resolution – how the climax/conflict/paradox is solved and by whom

All of the emotional crises are resolved at the end of the story through the heroic efforts of Stanley combined with a little “magic” from peaches and onions of the past, and the entry of a lawyer.  Stanley is exonerated of all charges.  The adults who terrorized the boys are led to justice, Zero finds a family, and Stanley’s family finds success.

Ideas for Activity(ies)

1. This book is probably most effective if read orally in a small group setting

2. Teacher will have to clarify what is in the “past” and what is in the “present”

3. Students can work together to create advertisements for “Camp Green Lake”  (especially in Wisconsin this can be made to truly come alive-the contrast between expectation and reality)

4. Students can complete a writing activity about a time they “Dug themselves into a Hole”.  This can lead to discussion of alternative behaviors in given situations.

5. When discussing each chapter be sure to reflect on what issue may relate to students sense of outrage and justice:  pecking orders; being unjustly accused of something; why Stanley writes Lies home to Mother etc.

  Analysis/Annotation: 
Pictures of Hollis Woods




Circle of Courage Theme(s): 

Belonging
Mastery
Independence

Generosity

Moral development crises/literature categories: 

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	X
	X
	X
	X
	


Moral dilemma/moral crisis of the story:


Hollis finally finds someone to love her despite her behavior.  Josie Alzheimer makes it dangerous for Hollis to stay.  Hollis packs up Josie and takes her away before social services come to remove her.
Reading level by grade:

4th grade but content is more appropriate for Middle/High School.

Citation:

Author  

Patricia Reilly Geff


Title


Pictures of Hollis Woods


Date of publication    
2002


Place of publication
New York


Publisher

Random House: Yell Dearling

Story summary:

Hollis is a girl who has spent her life in foster care.  Hollis paints pictures and the story moves from past to present using Hollis’s memories and reflections on her creations.  When she is placed with Josie, an elderly artist she finds a home.  Unfortunately, things deteriorate and Hollis has to face her wishes for a real family.
Characters and Setting:

Characters are Hollis Woods, Steven Regan, Josie Cahill, Mr. Regan, Mrs. Regan, and social worker Beatrice.  Setting is Josie’s house, the Regan’s cabin and farm.
Level/distance of direct identification

Children and youth will find this very real.  There is little to no fantasy.  Identification/distance is very close.

1st person, 2nd person, 3rd person – voice:
The story is written in the first person – Hollis’s voice is heard throughout.

Story climax/conflict/paradox: 
Hollis has to break the law and run away to protect someone she has come to love  and who loves her.  She takes Josie to a cabin the woods owned by the Regans.

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10

Resolution – how the climax/conflict/paradox is solved and by whom
Hollis reflected on her pictures and on Josie’s needs.  She finds clues that Steven knows she is at the cabin.  She walks to town to call Josie’s sister and meets Steven who takes her home and the Regans help her find a home and help for Josie.
Ideas for Activity(ies)

- 
Focus on the importance of self-expression through art.  Tie classroom art

   
experiences to Hollis’s pictures.

· Create a timeline of Hollis’s runaway experience.  Focus on the thoughts that lead to her feelings and behavior choices.

· Select strategies places on the book to stop and consider what Hollis might do next.

· The book provides a powerful way to explore how hard it might be to learn to trust - journals and essays can explore this

  Analysis/Annotation: 
Where the Wild Things Are

 

Circle of Courage Theme: 

Belonging
Mastery
Independence

Generosity

Moral development crises/literature categories: 

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	X
	X
	X
	
	


Moral dilemma/moral crisis of the story
Max calls his mother a name and is sent to bed without his supper.
Reading level by grade

2nd grade – but can be used with younger and older readers as well.

Citation

Author


Maurice Sendak




Title


Where the Wild Things Are


Date of publication
1963


Place of publication
New York



Publisher

Harper and Row

Story summary

Max is being wild and is sent to his room without his supper.  He retreats to an imaginary world to join and become king of the wild things, but soon finds he comes to be home where someone loves him best of all.

Characters and Setting

Characters are Max, Mother, Wild Things.  Setting is Max’s room and a magical forest.

Level/distance of direct identification

Moderate – children will identify with Max’s indiscretion, but the magical solutions and monsters provide emotional safety and distance.

1st person, 2nd person, 3rd person – voice


Written in 3rd person storytelling style

Story climax/conflict/paradox (describe and rate)
Two places are very intense – the initial punishment of no supper and when the wild things don’t want to let Max go home.

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10

Resolution – how the climax/conflict/paradox is solved and by whom

Max uses his magic tricks.  Mother does bring supper and the smells pull Max home – and dinner is still hot.

11. Ideas for Classroom Activity(ies)

· Children can participate in the Wild Rumpers and practice stopping when the teacher or a peer uses the magic words “Be Still!” (impulse control)

· A puppet show can be developed.  Students make puppets, write script and perform for younger students.

· Students can make crowns and write stories about being king or queen of

__________________________

Analysis/Annotation: 
A CHAIR FOR MY MOTHER



Circle of Courage Theme: 
Belonging
Mastery
Independence

Generosity
Moral development crises/literature categories: (X those that apply)

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	X
	X
	
	
	


Moral dilemma/moral crisis of the story

There is not a moral crisis – but a real life one.  A fire destroys everything Rosa family owns.  Rosa wants to help.  She works hard and puts money in a jar to do her part in saving for new furniture.

Reading level by grade

3rd grade – but story is appropriate for younger children.

Citation:

Author


Vera B. Williams



Title


A Chair for My Mother   


Date of publication
1982


Place of publication
New York



Publisher

William Morrow & Co. Mulberry Books

Story summary

After a fire destroys their home and possessions, Rosa, her mother and grandmother save and save until they can afford to buy one big, comfortable chair that all three of them can enjoy.                          .

Characters and Setting

Characters are Rosa, Mother, Grandmother.  The setting takes place in Rosa’s new apartment and her city.

Level/distance of direct identification

The story is written in the first person – from Rosa’s perspective.  The words are simple enough to help students always have a sense of hope despite the intense loss of the fire.  Rosa is real, the illustrations are somewhat cartoon like.

Story climax/conflict/paradox (describe and rate)
The illustrations provide the intensity.  The fire page is dark and shows Rosa’s fear and loss.


Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10

Resolution – how the climax/conflict/paradox is solved and by whom

The family buys anew chair, brings it home and Rosa and her mother cuddle close.

Ideas for Classroom Activity(ies)

· The class can earn “school money” for hard work, place in a jar, and “spend” on a class present.

· The teacher can have a special stuffed chair in the room for children to cuddle in.

· Children can revisit the story for comprehension and rearrange the sequence of the events so they would be in real life sequence rather than story sequence.

· Focus on discussion and role play on Rosa’s feelings before the fire, after the fire, after her move and after getting the chair.

Analysis/Annotation: 
Yo! Yes!


Circle of Courage Theme: (circle the predominating theme)

Belonging

Mastery
Independence

Generosity
Moral development crises/literature categories: (X those that apply)

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	 
	X
	X
	
	


Moral dilemma/moral crisis of the story

Two boys meet, one has no friends and really wants one.

Reading level by grade:  First
Citation:

Author


Chris Raschka



Title


Yo! Yes! 


Date of publication
1993


Place of publication
New York



Publisher

Orchard Books

Story summary

The book illumines the peaks and pitfalls of getting acquainted and making friends.  Fabulous illustrations truly tell the emotional story of meeting, greeting and connecting.                          .

Characters and Setting

2 young men

Any street in any place

Level/distance of direct identification

This book is in the present tense and written as a conversation between 2 young men.  The characters are cartoon like so have some distance.  It is therefore accessible across age spans.

Story climax/conflict/paradox (describe and rate):  In red letters the young man looks sad, puts his head down and says, “no friends”.

1 
  2     
    3     
    4     
    5     
    6     
    7         8     
    9           10

Resolution – how the climax/conflict/paradox is solved and by whom

The second boy is persistent and says “Look”!  The illustrations say “I’ll be your friend”.  They walk off shaking hands and shout “You!”

Ideas for Classroom Activity(ies)

· This book is an excellent way to introduce units on friendship and racial harmony, with any age group.

· The book sets the stage for explicit lessons on social skills involving meeting and greeting, asking questions, and expressing excitement and happiness.

· Children can role play how to make new friends in school and neighborhood situations.

· Children can create a “New Person Plan” to use when a new student comes.

Analysis/Annotation:  The Man Who Walked Between the Towers
Circle of Courage Theme: (circle the predominating theme)

Belonging
Mastery
Independence

Generosity
Moral development crises/literature categories: (X those that apply)

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	 
	X
	X
	X
	X


Moral dilemma/moral crisis of the story

Phillipe makes a decision to break the rules and get his friends to help him.

Reading level by grade:  3rd – 4th

Citation:

Author


Mordicai  Gerstein


Title


The Man Who Walked Between The Towers


Date of publication
2003


Place of publication
Brookfield Connecticut


Publisher

Roaring Book Press

Story summary

This story, based on fact, describes the day that Philippe threw a tightrope between the 2 twin towers of the World Trade Center and spent an hour walking, dancing, and performing tricks ¼ of a mile in the air.  He made history! With the help of friends, and faced the consequences without defiance or struggle. 

Characters and Setting

The characters are Philippe, friends, police, pedestrians, judge, children   Setting is the towers.

Level/distance of direct identification

Told as a story.  Thinking back in time no conversation 

Story climax/conflict/paradox (describe and rate)

Phillipe and his friends successfully sneak into the twin towers and barely make the deadline of suspending the cables.  Phillipe is eventually arrested by police.

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10

Resolution – how the climax/conflict/paradox is solved and by whom

The “wish” to meet the goal of walking between the towers is met by Philipe when he finishes.

The need to have the support of others in a “conflict” is met when the friends and Philippe successfully tie the cable.

Guilt is resolved when Philippe is arrested and sentenced to service in the park.

Ideas for Classroom Activity(ies)

· The book can be used to illustrate how history really is made up of events in the present.  Children will still be able to remember the twin towers of New York as real.

· The class can pretend to be Philippe and create daredevil tricks to try on a tightrope line drawn on the floor.

· The class can investigate other examples of people who have taken great risks just to try something new-without harm to others, but potential harm to self.

· The class can create pictures of events from different perspectives-like presented in the book:  Looking down from the sky (Phillipe’s perspective); Looking up from the ground (the Policeman’s perspective) etc.

  Analysis/Annotation: 
Thunder Rose






Circle of Courage Theme: (circle the predominating theme)

Belonging
Mastery
Independence

Generosity

Moral development crises/literature categories: (X those that apply)

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	X
	X
	 
	 
	


Moral dilemma/moral crisis of the story

Rosa has always been able to meet challenges because of her resourcefulness.  When faced with a life or death situation she has to resort to her “heart” to find her true self..

Reading level by grade:  
3rd - 4th .

Citation:


Author  

Jerdine Nolen


Title


Thunder Rose


Date of publication    
2003


Place of publication
Harcourt, Inc.  San Diego, CA


Publisher

Silver Whistle

Story summary

Rose is born talking and walking.  This very precocious child is welcomed into the world by adoring parents who sing her their love.  Rose grows up in there are and whenever faced with challengers beyond her years:  feeding herself right from the cow; inventing barbed wire; making her “pa” a branding iron and increasing his herd, etc.  Rose’s power always boils down to her little tune.  In the spirit of Paul Bunyon this new folk tale heroine meets approaching death with gusto and depth of heart and prevails in the end.

Although this is a picture book it has lots of text and is appropriate for older readers as well.

Characters and Setting

Characters are Rose, parents, Doc Holladay

The setting is in the past in the Wild West

Level/distance of direct identification

Tall tale – storytelling style very little “quotes” or conversation

1st person, 2nd person, 3rd person – voice:

The story is written in the 3rd person.                      

Story climax/conflict/paradox (describe and rate)
Beginning – baby born already not a baby – stormy night

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10
Resolution – how the climax/conflict/paradox is solved and by whom

Rose sings the song sung to her by her parents at her birth, and calms the tornadoes.

Ideas for Classroom Activity(ies)

· The class can discuss how to tell the difference between the truth, a lie, and a “story”. Focus on what it means to stretch the truth.

· The class can draw pictures of the thoughts they think when faced with a difficult decision or when they have a large problem they are not sure they can solve.  Relate this to the song Rose sings-that is in her heart-that was given to her by her parents.  See if the students can identify the “good advice” they can save in their hearts to live by in their future.  If art work is not a vehicle for expression they can write short essays or song lyrics.

Analysis/Annotation:  Maniac Magee
Circle of Courage Theme: (circle the predominating theme)

Belonging

Mastery
Independence

Generosity

Moral development crises/literature categories: (X those that apply)

	Abandonment
	Inadequacy
	Guilt
	Conflict
	Identity

	X
	X
	X
	X
	


Moral dilemma/moral crisis of the story
Maniac causes a problem for the Beales - someone spray paints their house because of Maniac

Reading level by grade:  6th

Citation:


Author:  Jerry Spinelli


Title:  Maniac Magee


Date of publication:  1990


Place of publication:  Thorndike, MA


Publisher:  Thorndike

Story summary: 

Maniac Magee is a young man in search of a home. The book presents Maniac’s exploits in the town of Two Mills, and his search for and eventual successful finding of a family.

Characters and Setting:

Maniac Magee, John McNab, Earl Grayson, Mary Bar, Amanda Beale

Town of Two Mills

Level/distance of direct identification

The characters are very accessible.  The book is based enough in reality that it is very plausible.  Maniac’s characteristics make him just a little too good to be true, which helps students find him a character they can relate to.

Story climax/conflict/paradox (describe and rate)
The book has a crisis event or climax that relates to each of the identified anxieties.  The central crisis is that Maniac wants a home - an address.  Maniac spends time running from nurturing and nourishment first from the Beales, then his home in the Band Shell, and then the McNabs.  The book also has a huge undercurrent for exploring issues related to racism.  The other crisis event is the lack of understanding between the two sides of town.

Low impact/superficial
moderately intense


intense

1 
  2     
    3     
    4     
    5     
    6     
    7     
    8     
    9           10

Resolution – how the climax/conflict/paradox is solved and by whom
Amanda helps Manic solve his need for a family by making him come home to his room.  Mary Bar accepts him into the community and accepts white children.

For inadequacy Maniac wins competitions and does amazing feats; for Guilt, the Beales accept him despite his mistakes-he is forgiven; for conflict he finds acceptance with the east enders.

Ideas for Classroom Activity(ies)

· Play games such as “Jeopardy” or “Twenty Questions” to review the story content and check for comprehension from day to day.

· Have a guest speaker from Big Brothers/Big Sisters to discuss mentoring etc.  They will also talk about the characteristics of adults they choose for kids to look up to.

· Since Maniac is involved in many competitions the book is a perfect forum for students to set goals and play games like beat the clock etc with academic work or other classroom tasks.

· Maniac and the Graysons have a Thanksgiving Feast.  The class can plan their own feast, prepare it and invite others to attend.

SECTION III:

SPECIAL EDUCATORS AND MEDIA SPECIALISTS AS TEAM MEMBERS:  TIPS FOR COLLABORATION
[image: image6.wmf]

To the Special Educator:

How to Work With Your Library Media Specialist
(a/k/a:  Teacher-Librarian, School Librarian, Media Specialist, Media Generalist)  
      

Notice the “Teacher-Librarian” title, above. This title may actually be the most important thing to remember about a school library media specialist. A school library media specialist’s instructional expertise is often overlooked, but s/he is trained as a teacher first, and as a librarian second. S/he has the skills of a teacher as well as a librarian’s skills in knowing what her patrons need, in selecting instructional materials of high quality, in technology and information literacy skills for students and faculty, in planning curriculum, and in managing the library and related instructional services.  S/he will be able to help match materials of appropriate topic and complexity for special educators and their students. 

Given such a broad range of skills, the library media specialist is a good instructional collaborator. Applying a bit of effort to create a working relationship with your library media specialist will enhance your teaching and the learning of your students. Find time, no matter how brief, to discuss your needs and your students’ needs with your library media specialist.   Knowledge of your activities gives your library media specialist the information to work effectively with you.

Tips:

         Make a habit of including your media specialist as part of your instructional
   team.
 
         Utilize your media specialist’s professional expertise in identifying the best
       instructional materials, finding and teaching the use of learning technology,
       teaching information skills to students, and planning/developing curriculum 
       with you.
 
        Find opportunities to sit down with your media specialist and find out how s/he might help with your instructional activities.
 
         Describe your instructional style to your media specialist. Ask yourself :

· What kinds of instructional techniques do I prefer? Small groups? Large 
groups? One-to-one?
· What units/projects will I teach this school year, and when?
· What kinds of instructional materials do I prefer to use? lots of 
technology? lots of books/print materials? lots of consumable materials of all kinds? 
· Do I team-teach? What team-teaching arrangements do I prefer? 
· What other characteristics of the way that I teach are important to know?
           Discuss your planning style with your media specialist. Ask yourself:

· How far ahead do I tend to plan? 

· How much time do I have to plan?  When is it?  Where can I work undisturbed?   

· Do I prefer to first create an outline of a lesson/unit, then ask the 
media specialist to add or suggest ideas afterwards?  Do I prefer to come with some ideas, then sit down together and mutually create the lesson/unit?   


 
   Inform your media specialist about your students’ learning needs. Ask yourself:

· What are my students’ reading levels?
· What special learning needs will I be working on with them?
· What kinds/formats of materials and instructional techniques are most effective?
· What are some of my students’ personal interests?
Planning with       
the Media Specialist           
 from:
(Your Name), Special Educator
 
Dear _______________:

I want to let you know that I’m planning a lesson/unit that I’d really like to discuss with you. Here’s what I’m thinking so far:

 

Dates I want to teach this lesson/unit are:

 

The number of students involved in this lesson/unit will be _______ and they’re reading at about a _________________level.

 

The topic of my lesson/unit is ______________________________________________

and I want my student(s) to learn to

 

 

 

Some ideas I have for teaching/assessing this lesson/unit include

 

 

 

 For this lesson/unit, I’m hoping we can work together on:

            Teaching or team-teaching the information literacy skills part 

 

            Teaching or team-teaching the technology skills part

 

            Setting up learning stations in the library for my students

            

            Finding learning materials in a variety of formats for me and my students 

            (please note any special characteristics or ideas you already have for materials)

 

            Helping my students find and use information in the library

 

            Other (please describe)

 

I’d like to do some planning with you. I probably need about ______ minutes of your time. I’m available at these times:

 

 Please let me know when we can get together. The best way to contact me is to

            Leave a note in my mailbox                   Email me at _________________

            Visit my room at (best times)

Thanks very much!
Planning with the 

Media Specialist




from:  S. E. Teacher 
Dear Media Specialist:

I want to let you know that I’m planning a lesson/unit and I’d really like to discuss it with you. Here’s what I’m thinking so far:

The dates I want to teach this lesson/unit are Oct. 15 & 16.  The number of students involved in this lesson/unit will be 4 and  they’re reading at about a 2nd  grade level.  The topic of my lesson/unit is working together and I want my students to learn to


Work cooperatively on a simple project with one or two other students


Be able to compromise or “agree to disagree”

Share information and divide up tasks 

Some ideas I have for teaching/assessing this lesson/unit include

Finding a story that I can read to the students that includes children sharing, working together, cooperating, etc., and using this as a basis for discussing cooperation and group work

For this lesson/unit, I’d like you to work with me on

___Teaching or team-teaching the information literacy skills part 

 ___Teaching or team-teaching the technology skills part

___ Setting up learning stations in the library for my students

_X_ Finding learning materials in a variety of formats for me and my students 

___  Helping my students find and use information in the library

___  Other (please describe)

Sure would like to do some planning with you. I probably need about 30 minutes of your time. I’m available at these times:  Monday 2-2:45, Thursday morning 8-8:30; Thursday afternoon 3:15

Please let me know when we can get together. The best way to contact me is to


Leave a note in my mailbox

_X_ Email me at seteacher@ourschool.com 

     X
Visit my room at:  
 9 - 10 a.m. or 3:15
Thanks very much!
To the Media Specialist:

How to Work With Your Special Educator

(a/k/a:  EBD Teacher, Resource Teacher, LD Teacher, CD Teacher, Cross-categorical Special Education Teacher)

Forging a meaningful partnership with the special educator in your school can seem an elusive task because the demands of their job can make them a moving target. Although the special educator may be assigned a specific classroom, they may also spend much of their time in other classrooms, in IEP meetings, interacting with colleagues including pupil services personnel, and more. Different special educators view their role in supporting the mental health of their students in differing ways. Some special educators will hold social-emotional well being and development at the core of their program but others will see it as secondary to academic achievement. It will be important to clarify what focus the Special Educator has for the use of literature in his or her classroom.

Doll and Doll
 include the special educator in the list of mental health professionals that media specialists may have the opportunity to partner with. special educators are knowledgeable about the social and emotional development of both typical children and children with emotional disturbances. They know the home and community conditions that can add distress to children’s lives and worsen mental health and behavioral adaptation; they also can often identify children in the early stages of distress, and will be looking for ways to intervene early, before problems become more severe. 

Finally, when a special educator comes into the library or media center and asks, “Do you have any books about “__________?” they are asking a very general question which may include fiction or nonfiction titles. It will be important to ask one or two follow-up questions related to what the planned outcomes are for the use of the literature. Some special educators will focus instruction on the knowledge level - this is what anger is, this is what it looks like, and this is how to handle it in constructive ways. Others will be looking for a story that allows their students gain insight about emotions and behavior. Both perspectives may stem from the same original question, “Do you have any books about….?”

Tips:

 

          Recognize that the special educator’s role includes both the academic and social-emotional educational needs of students.  

 

         Give the special educator time to describe his/her student’s concerns and needs.   You will need to have understanding of the “real issue” in selecting meaningful resources.

 

          Utilize the special educator’s professional expertise in identifying the best

       instructional materials, and in planning/developing curriculum with you. 

 

          Find informal opportunities, no matter how brief, to chat with your special

       educator about what new resources and titles you are considering for the 

       school’s collection.  Gain their input about unique needs of their caseload.

         Describe your organizational style to your Special Educator.  What are your job demands?  When are the best times to chat?  To plan together? 

 

                                                                                           
 
 
 
 
 
 
SECTION IV:

RESOURCES
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The Pathfinder:
Description and Purpose 

A pathfinder is a kind of librarians’ “Cliffs’ Notes” - a shorthand trick for giving the customer an inside track on a topic. A pathfinder is a list of the most authoritative and useful materials the librarian could find on a topic. If you have only a short time to get reasonably well-informed on a topic, look for a pathfinder, or ask a librarian to create one for you. 

A pathfinder is a librarian’s executive summary on a topic - a synopsis of materials good enough to let you become well-informed on a subject in the least amount of time. Here then, is a short pathfinder of good materials for getting quickly well-informed about linking literature to social skills instruction and development of emotional understanding.

Pathfinders usually include information in a variety of formats, from print material to periodicals to CDs and web sites. A pathfinder will include the best, most relevant, most authoritative choices for background reading on a topic. Many pathfinders include resources that describe the historical development, as well as most recent developments, in the field. 

The pathfinder for Linking Literature to Social Skills Instruction recommends background reading in both Moral Development and Bibliotherapy topics. Resources in a number of formats are included, from books to periodicals to web sites. Review journals and web sites have been selected for ease of use and currency, as well as for their history of reliability, longevity, and authoritativeness. They offer a large selection of materials, in a variety of formats, on a wide variety of topics, so it should be relatively easy to find the right book, CD, film, etc. for each need. Review journals and web sites included in this pathfinder will neither disappear suddenly nor give bad advice. Use them confidently and often.
Research Base/Background Reading – Moral Development
Damon, W. The Social World of the Child.  1977.  Jossey-Bass, San Francisco, CA.

Damon. W. Social and Personality Development. 1983.  W.W. Norton, New York, NY.

Kohlberg, L.  Moral Stages and Moralizations:  The Cognitive-Developmental Approach. In Thomas Lickona (ed.), Moral Development and Behavior. 1976.  Holt, Rinehart & Winston, New York, NY.

Lickona, T. Raising Good Children:  Helping Your Child Through the Stages

 of Moral Development. 1983.  Bantam, Toronto, Ontario, Canada.

Piaget, J. The Moral Judgment of the Child. 1932, 1965.  Macmillan, New York, NY.

Selman, R. Social-Cognitive Understanding: a Guide to Educational and

Clinical Practice. In Thomas Lickona (ed.), Moral Development and Behavior.

1976.  Holt,  & Winston, New York, NY.

Research Base/Background Reading – Bibliotherapy

Adams, J. The Conspiracy of the Text:  The Place of Narrative in the Development 

of Thought. 1987.  Verso, London, England.

Brown, E.F. (1975). Bibliotherapy and Its Widening Applications. 1975.  Scarecrow, Metuchen, NJ.

Doll, B, & Doll, C. Bibliotherapy with Young People:  Librarians and Mental 

Health Professionals Working Together.  1997.  Libraries Unlimited, Englewood, CO.

Jalongo, M.R. Bibliotherapy: Literature to Promote Socioemotional Growth. 

The Reading Teacher, v36, n8 (April, 1983), pages 796-803.

Rubin, R.J. Using Bibliotherapy. 1978.  Oryx, Phoenix, AZ.

Rudman, M. Children’s literature:  An issues approach, 2nd ed. 1984.  Longmans, New York, NY.

Review Journals

Because such a volume of materials is published every year, librarians rely on reviews published in review journals to help them find excellent materials on topics of interest. Reviews in review journals are usually written about new materials just published, though review journals often feature lists of highly recommended “classic” materials on specific popular topics as well. For example, Booklist might feature a list of older “classic” materials related to boys’ coming-of-age stories. The short selection of review journals listed below is among librarians’ very best; they were chosen because they provide the broadest coverage of materials for all ages, and are very easy to find and use.

Booklist

Booklist is a pre-eminent review periodical published by the American Library Association (ALA) published twice monthly.  Each issue features reviews of newly published materials, as well as starred reviews (the item reviewed is considered outstanding in quality), but Booklist editors each year also compile a number of annual best books lists. In addition, Booklist editors identify best media for children (best CDs, best videos, etc.). Booklist can be found online or at most public and school libraries.

Access:  http://www.ala.org
Click on the Site Map button at the top of the page. Scroll down to Booklist. Click on the title of the recommended list you want to examine.

Look for:

· Booklist Editors’ Choices

· Booklist Reviews of the Month

· Booklist Special Lists and Features

· ALA’s Best Lists

The Horn Book 

One of the nation’s oldest and best review journals for children’s and young adult literature, The Horn Book offers independent, opinionated, and authoritative reviews of newly published works. Published bimonthly, each issue contains dozens of in-depth reviews written by broadly experienced professionals in the field. The Horn Book is available online and in most school and public libraries.

Access at:  http://www.hbook.com
Look for: 

· News and Current Issues – offers a number of awards lists

· Parents’ Page

· Future Classics

· Boston Globe – Horn Book Awards

School Library Journal

School Library Journal, the print magazine, and School Library Journal Online, the web site, offer reviews for librarians who work with young people in school and public libraries. School Library Journal, founded in 1954, carries more reviews and wins more awards for editorial excellence than any other publication in the field. School Library Journal is available online and at most school libraries.

Access at:  http://www.schoollibraryjournal.com
Look for:  
· Children’s Bestsellers

· Features

· Book of the Week, Sites of the Week, Video of the Week, Audio of the Week

· NonFiction BookTalker

· Graphic Novels Roundup

· Keep scrolling for Bestseller Lists, Awards, Best Books, etc.

Web sites

On-line booksellers provide an incredible variety and amount of information about all sorts of materials. Searching for materials by category is easy and reviews from recommended review journals are published, when available, along with the item’s description and ordering information. Use the built-in task bars and search functions to find just about anything.

Amazon.com

Access at:  www.amazon.com 

In order to search for a specific topic you must go to the book section.  Search inside the book database by entering keywords (e.g. children+identity). Amazon.com will also tell you the reading grade level of your selected book.
Barnes and Noble

Access at:  www.barnesandnoble.com
Children’s and Young Adult Literature enthusiasts and academics put up thousands of web pages. The two examples below are excellent, reliable, credible, and offer anyone looking for reviewed materials a big selection and a user-friendly site.

Carol Hurst’s Children’s Literature Site

This site is packed with useful, authoritative information, and is very user-friendly. It includes a collection of reviews of great books for kids, ideas of ways to use them in the classroom and collections of books and activities about particular subjects, curriculum areas, themes and professional topics.

Access at:  www.carolhurst.com/index.html
Look for:  

· Expanded Table of Contents (use this like a site map)

· Search (enter your topic or descriptors for help searching) 

· What’s New

· Books, Subjects, Curriculum Areas, Authors, etc.


Children’s Literature Web Guide

This site gathers together and categorizes the growing number of Internet resources related to books for children and young adults. An especially useful feature of the site are the book awards lists taken from a variety of both print and Internet sources. 

Access at:  http://www.acs.ucalgary.ca/~dkbrown/index.html
Look for:  

· Features

· Quick Reference

· More Links

· Children’s Book Awards

Professional organizations publish and sell up-to-date materials pertinent to the field, as well as descriptions of successful projects and links to professional resources.

Collaborative for the Advancement of Social and Emotional Learning (CASEL)

CASEL seeks to enhance children's success in school and life by promoting coordinated, evidence-based social, emotional, and academic learning as an essential part of education from preschool though high school.

Access at:  www.casel.org
Look for:

· CASEL Projects and Products

· Other Resources

Educators for Social Responsibility

This group (ESR) helps educators create safe, caring, respectful, and productive learning environments, and also helps educators work with young people to develop the social skills, emotional competencies, and qualities of character they need to succeed in school and become contributing members of their communities.

Access at:  www.esrnational.org
Look for:  

· ESR Store – offers current materials

· Elementary Schools > Stories

· Elementary Schools > Social Skills

· Middle School > #2 (Implementing prevention) > Stories

· Middle School > #2 (Implementing prevention) > Social Skills

· High School > #2 (Implementing prevention….) > 20 Social Skills Lessons


Web sites built and managed by librarian, such as the two below, tend to concentrate on nonfiction and reference-type web resources. That is not bad, since many children and young adult readers especially like nonfiction. 

Internet Public Library Youth Division

The Internet Public Library (IPL) is a public service of the University of Michigan School of Information. IPL staff and students provide library services to Internet users. Their services include finding, evaluating, selecting, organizing, describing, and creating information resources, as well as direct assistance to individuals.

Access at:  www.ipl.org/youth/HomePage.html
Look for:  

· Subject Collections > Education > Special Education

· Subject Collections > Education > K-12 Education

· KidSpace

· TeenSpace

Librarians’ Index to the Internet

The Librarians' Index to the Internet (LII) provides a well-organized point of access for reliable, trustworthy, librarian-selected Internet resources. LII is a searchable, annotated subject directory of more than 14,000 Internet resources selected and evaluated by librarians for their usefulness. LII is a reliable and efficient guide to Internet resources, as well as a treasure chest of useful links and information.

Access at:  www.lii.org
Look for:  

· Arts, Crafts and Humanities > Literature > Children’s Literature, or Fables, or….

· Home and Housing > Pets > Dogs, or….

· Education and Libraries > K-12 > Special Needs, or….

Children’s and Young Adult Literature Awards

Award-winning books and materials are of course the best. They’re also current, easy to find, and easy to use. 

The American Library Association (ALA)


Access at:  www.ala.org
One of the things librarians do best is to select excellent literature and organize it into categories of notability and usability. The awards listed immediately below and designated with an * are awarded annually by divisions of ALA. Award lists are updated the moment that winners of the new year’s awards are announced. 


*Best Books for Young Adults 

  


Access at:  www.ala.org/yalsa/booklists/bbya
ALA’s Young Adult Library Services Assn. annually publishes Best Books for Young Adults, a list of fiction and nonfiction titles that show high literary quality as well as popular appeal to young adult readers. BBFYA can always be found online, and is published each year in the April 1 issue of Booklist.


*Caldecott Medal



     


Access at:  www.ala.org/alsc/caldecott.html

The Caldecott Medal was named in honor of nineteenth-century English 
illustrator Randolph Caldecott. It is awarded annually by the Association for 
Library Service to Children, a division of the American Library Association, to 
the artist of the most distinguished American picture book for children.


*Coretta Scott King Award
        


Access at:  www.ala.org/srrt/csking/cskawin.html
This award has been given annually since 1969 to African American authors and illustrators for 
outstanding, inspirational, and educational contributions to literature for children 
and young people. It is awarded by the Social Responsibilities Round Table of the 
ALA. 


*Newbery Medal


      


Access at:   www.ala.org/alsc/newbery.html

Newbery Medal and honor book designations have been awarded annually 

since 1922 to the most distinguished contributions to literature for young 

readers published in the U.S. during the preceding year. The Newbery Award is 

conferred by the Assn. of Library Service to Children.

  
*Notable Children’s Books

         


Access at:  www.ala.org/alsc/awards.html

Books are selected each year on the basis of literary quality, originality of text 

and illustrations, design, format, subject matter of interest and value to children, 

and likelihood of acceptance by children The complete list appears online and is 

published annually in the March 15 issue of Booklist.

*Michael L. Printz Award  


      

Access at:  www.ala.org/yalsa/printz
The Michael L. Printz Award is an award for a book that exemplifies literary 
excellence in young adult literature. 


*Quick Picks for Reluctant Young Adult Readers


Access at:  www.ala.org/yalsa/booklists/  or 



       www.ala.org/yalsa/quickpicks
ALA’s (American Library Assn.) Young Adult Library Services Assn. each year puts out a list of highly appealing books for young adult readers who do not like to read.  Quick Picks for Young Adults is available online and is published each year in the April 1 issue of Booklist. 

Boston Globe/Horn Book Award

Access at:  www.education.wisc.edu/ccbc/public/bostongl.htm
Awarded annually since 1967 by the Boston Globe and Horn Book Magazine, these awards are conferred in 3 categories: outstanding fiction or poetry, outstanding nonfiction, and outstanding picture book.

Charlotte Zolotow Award
        

Access at:  www.soemadison.wisc.edu/ccbc/zolotow.htm
The Charlotte Zolotow Award, established in 1998, is given annually to the author of the best picture book text written in English and published in the United States in the preceding year. Books must be aimed at children from birth through age seven. The award is bestowed by the Cooperative Children’s Book Center of the University of Wisconsin-Madison to honor successful children’s author and editor Charlotte Zolotow, who studied at UW-Madison

Children’s Book Council 

Access at:  www.cbcbooks.org
The Children’s Book Council partners annually with a number of other national organizations to create topical bibliographies of outstanding children’s books.


*Notable Children’s Trade Books in the Field of Social Studies


 Access at:   www.socialstudies.org/resources/notable/

The National Council for the Social Studies, in cooperation with the Children’s 
Book Council, selects books published in the U.S. each year that 1) are written 
primarily for students in grades K-8; 2) emphasize human relations; 3) represent a 
diversity of groups and are sensitive to a broad range of cultural experiences; 4) 
present an original theme or a fresh slant on a traditional topic; 5) are easily 
readable and of high literary quality; and 6) have a pleasing format and, when 
appropriate, illustrations that enrich the text. The complete list appears online and 
is published yearly in the April/May issue of Social Education.


*Outstanding Science Trade Books for Children    


Access at:  www.nsta.org/ostbc

The National Science Teachers Assn., in cooperation with the Children’s Book 
Council, selects annually a list of outstanding books for young readers that 
presents substantial science content in a clear, accurate, up-to-date way. Each 
book is also evaluated on its freedom from gender, ethnic, and socioeconomic 
bias, and on the quality of its presentation of material. A complete list of 
outstanding science books is available online at the web address above. The list is 
also published each spring in the March issue of Science and Children. 


*Children’s Choices



      


Access at:  www.reading.org/choices
The International Reading Assn.(IRA), in partnership with the Children’s Book Council, each year asks children, young adults, and teachers to vote on a big selection of books published within the previous year. The top vote-getters in each group are listed on the IRA website above, and published in IRA journals each year. The complete list of Children’s Choices is published yearly in the November issue of Journal of Reading.


*Teachers’ Choices


Access at:  www.reading.org/choices
Teachers each year select approximately 30 new trade books for children and adolescents that they have found to be exceptional in curriculum use. The annual Teachers’ Choices list is published in the November issue of The Reading Teacher. 


*Young Adults’ Choices


Access at:  www.reading.org/choices

The Young Adults’ Choices list describes approximately 30 new trade books that 
students in middle, junior, and senior high have selected as particularly appealing 
to their age group. The list appears each November in The Journal of Adolescent 
and Adult Literacy.

NCTE Orbis Pictus Award for Outstanding Nonfiction for Children

Access at:  www.ncte.org/elem/orbispictus/index.shtml
This award honors John Comenius, author of Orbis Pictus:  the World in Pictures, published in 1657 and considered to be the first book planned for young readers. One outstanding nonfiction book is chosen each year on the basis of accuracy, organization, design, writing style, and usefulness for classroom teaching.

School Library Journal’s Best Books of the Year

Access at:  www.slj.reviewsnews.com/index.asp?layout=frontpage
Scroll down the left-hand task bar and click on the “Best Books” link.  Editors of School Library Journal annually choose the best from among the thousands of new books for younger readers submitted for review during the previous year. Books are selected on the basis of strong story line, clear presentation, high-quality illustrations, and probable appeal to young readers. The complete list is published in the December issue of School Library Journal.

Annotated Bibliographies
Description and Purpose of Annotated Bibliographies

An annotated bibliography is a list of materials/resources that the author(s) read or used, and want to share information about with others interested in the same topic. Sometimes annotated bibliographies are lists of recommended resources with some description of why they’re useful; sometimes they’re general lists of materials on a topic and the annotations specify whether they’re useful or not. 

The Annotated Bibliographies for Linking Literature to Social Skills Instruction and Development of Emotional Understanding are lists of recommended resources—they’re all pretty darned good. Annotations specify why they’re good and in what ways they’re especially useful.  The annotated bibliography for General Resources/ Professional Books offers an annotated list of current and excellent professional resources of general use to educators. The annotated bibliography for Topical Bibliographies offers an annotated list of current and excellent bibliographies on specific topics. These topical bibliographies can be used to identify children’s and young adult books that pertain to the five moral crises in the developmental anxiety framework
General Resources/Professional Books
Doll, B, & Doll, C. (1997).  Bibliotherapy with Young People:  Librarians and Mental Health Professionals Working Together.  1997.  Libraries Unlimited, Englewood, CO.

Doll and Doll
 speak directly to the “essence” of this project.  The authors discuss provide the necessary background for librarians and special educators to understand the ethics and considerations that must be addressed when selecting literature specifically to meet children’s social and emotional needs.  

One of the most useful sections of the book discusses the necessary prerequisites that students must have in order to benefit from using literature for social and emotional growth and change.  The authors provide a list of resources and annotated bibliographies in an extensive appendix.  They discuss the pros and cons of each.  

The book is easy to read, and if you can access it in electronic format, it is easy to search and well organized.  You will find an overview of common mental health and behavioral issues found in the classrooms of today, the role of the professionals who work with these children regarding their mental health, a clarification of the differing definitions of bibliotherapy, guidelines for using literature effectively with children and specific advice for librarians and media specialists.  

Use this book as your handbook for outlining a process of “literary intervention” with children, for defining roles, and for laying out the framework of a program - whether you want to call it bibliotherapy, literary intervention, readers’ advisory work or something else.  The final chapter lays out a complete outline for creating a program of bibliotherapy from the ground up. 

Elias, M.J., Zins, J.E., Weissberg, R. P., Frey, Karin S., Greenberg, M.T., Haynes, N. M., Kessler, R., Schwab-Stone, M.E., & Shriver, T.P.   Promoting Social and Emotional Learning:  Guidelines for Educators. 1997.  Association for Supervision and Curriculum Development (ASCD), Alexandria, VA..
This is an excellent resource for the teacher who wants to create a classroom where the social-emotional aspects are an integral part of each child’s daily experience at school.  The book is fairly short and easy to read.  The authors provide the definitions and components of Social Emotional Learning, but they go beyond theory and provide specific techniques and ideas for teachers to implement in their classrooms.  Sections of the book directly relate to the use of literature in the Social Emotional Learning process.  For example they describe how to use “book talks” with both young and experienced readers.  The authors realize that it is important for teachers in this age of accountability to be able to point to the research behind their selected practices.  One large section of the book describes model programs and provides contact information for the researchers who either have developed the program or are continuing its efforts.  One of the most exciting resources in the book is a curricular scope and sequence chart outlining personal characteristics and the specific skills developed for each characteristic at the preschool  elementary, middle, and high school levels.  This resource is foundational to the process of providing meaningful social emotional education for all children, not only those with disabilities.   There’s a bibliography to show the research behind this book, and an appendix that provides a suggested scope of social/emotional topics in K-12 developmental order. 

Last, E. Planning Curriculum in English Language Arts. 2001. Wisconsin Department of Public Instruction, Madison, WI.
The guide demonstrates how teaching English language arts is clearly integrated throughout the school day, throughout school subjects, and through providing students a rich variety of instructional experiences which involve the use of language. 

 

There is a section on how to work with your media specialist, including lists of duties that assist educators in understanding the media specialist’s role from the media specialists' perspective.  Other useful tools include:

· Appendices with resource lists for English language arts materials

· Standards for Theatre (will assist special educators in finding related standards for role play activities)

· An appendix which includes "Teaching and Planning for a Reading Task"

· A section on service learning curriculum infusion

· A grid of developmentally appropriate instructional activities to assist with curriculum alignment and access.

       

Miller, E.B. The Internet Resource Directory for K-12 Teachers and Librarians 

(2001-2002 edition).  Libraries Unlimited, Englewood, CO.
The power of this resource is that after you have selected your book it helps you to build an integrated instructional unit with meaningful classroom activities. This publication is probably most useful after you have selected your text.  It will make the job of finding current related resources more efficient. It allows you to connect to resources by book author. You can find integrated lesson plans, and there is a comprehensive list of online text materials if you are low on budget. The resource directs the educator to information about real life events that assist students in accessing content about the events occurring in the novel they may be reading (e.g., Disasters - Titanic).

 

The book lists up-to-date contact information and a description for web-based educational resources. It’s updated every year and offers a big section of resources for educators that will connect you with special education resources, national and state standards, professional associations, lesson plans, school districts on the web, educational journals, and even scholastic competitions.  It offers  coverage by topic (language arts, math, science, social studies, etc.). It reveals more sources in the Reference and School Library sections, including current web sites for best books awards, authors’ web pages, and guides to children’s and young adult literature. 

O’Sullivan, S. Character Education Through Children’s Literature. 2002.  Phi Delta Kappa Educational Foundation, Bloomington, IN.
O’Sullivan provides a strong rationale for using good children’s literature to show children about values, character, and how they might be in the world.  O’Sullivan’s rationale consists of four compelling reasons for using children’s literature:

· Stories create an emotional attachment to goodness, a desire to do the right thing

· Stories provide a wealth of good examples

· Stories familiarize youngsters with the codes of conduct they need to know

· Stories help to make sense out of life, they help us to cast our own lives as stories.

O’Sullivan’s definition of good children’s literature is also useful, and includes such criteria as strong literary elements, well-drawn characters worthy of being role models, expansive language and high-quality illustrations, absence of stereotypes, suitability for the student in terms of reading level, thinking level, and zone of proximal development. She emphasizes that the book must suit the instructional purpose. O’Sullivan also includes good strategies for teaching with children’s literature and a bibliography that lists recommendations for children’s books as well as professional teaching resources.

This book will be useful if and when you are asked to explain some of the aspects of your program - for example, why you are spending time reading to your students.  It also will provide a great introduction to the basics for selecting good literature that serves a real purpose in children’s lives.  

Wisconsin Department of Public Instruction. Teaching Character Education  

Using Children’s Literature.  2001.  Wisconsin Department of Public Instruction, Madison, WI.

The resource provides lists of books by grade level for each of the Wisconsin Character Education Standards. Each book is accompanied by a short annotation describing the central issue of the text. There is a section on teaching-learning strategies.  Those strategies provide teachers with a framework for asking questions and creating discussions that explore literature from the view of comprehending the human relationship aspects of the story. Questions are presented for the typical learner and may need to be rephrased from, for example, “What does this show you about what you think is important?” to “What does this show about what some kids might think is important in life?” thereby depersonalizing the intensity of the exploration. 

Selections were chosen for their relevance to one or more of seven thematic areas: promoting core values, safe school environment, family and community, societal/global issues, developing positive relationships, engaging students’ minds, and setting high expectations. Within each of those thematic areas, books are grouped by grade level. “See also” references at the end of grade level categories will help expand the choice of relevant titles for any of the themes. 

Annotated Topical Bibliography
Bernstein, J.E., & Rudman, M.K. (1989).  Books to Help Children Cope with

Separation and Loss:  an Annotated Bibliography (volume 3).  1989.  R.R. Bowker, New York, NY.
Bernstein reminds us that children and youth gain the most benefit from these books when they have the opportunity to process and reflect with the guidance of an understanding and knowledgeable adult.  Therefore, she also provides guidance for adults who are seeking to guide children through times of separation and loss.

It’s divided into three parts. Part I includes a chapter that discusses the effects of separation and loss on children, a chapter with information and ideas about bibliotherapy, a chapter about strategies and applications of bibliotherapy, and a chapter of in-depth interviews with authors of some of the selections. Part II contains annotations of 606 books arranged by thematic categories such as death, divorce, serious illness, adoption, etc. Annotations are both descriptive and evaluative, and include suggestions for use of the books with children. Part III includes multiple indexes (author, title, subject, interest level, reading level) as well as a directory of organizations and extensive reference sections related to separation and loss as well as to bibliotherapy .

A resource can’t always be judged by its copyright date, and that is the case here. Despite its 1989 copyright, this book is still a valuable resource that includes many award-winning and classic titles by prominent authors which are still in print and easily found in school and public libraries. 

Cecil, N.L. & Roberts, P. L.   Developing Resiliency Through Children’s 

Literature:  A Guide for Teachers and Librarians, K-8.  1992.  McFarland and Company, Inc., Jefferson, NC.
This resource provides a context for the use of literature in addressing complex issues children face. In addition to the short theoretical context in the introduction, literature is presented in lists according to grade level and genre (e.g., contemporary fiction, biography, folk literature). Each book listed is annotated in a lengthy paragraph. Each annotation is accompanied by a suggested classroom learning activity, providing a nice beginning for curriculum planning. The book also includes extended activity units for both K-3 and 4-8 teaching contexts. These units include ideas for integrating the character traits and story content across the academic content areas. 

The strength of this publication is in its positive approach. For example, although a story’s climax may deal with stealing, the focus of the annotation and the related activities for exploring the story are on the character traits (such as perseverance, courage, and humility) that the characters must use to resolve the problem constructively. 

This book contains an excellent annotated list of books selected for Grades K-3 and Grades 4-8, including contemporary fiction (also a section of “fanciful fiction”), folk literature, historical fiction, and biographies for each level. Each annotation identifies resilient traits illustrated by the story, such as “perseverance,” “problem-solving,” “sense of autonomy,” “positive vision of life,” “relationship with caring other person,” etc. The annotation for each book also includes a short plot summary, suggested grade level for using/reading the book, and a Target Activity to prompt student discussion or other interaction with the story. 

There are Extended Activity Units for K-8 at the back of the book. Each Extended Activity Unit provides an overview, new vocabulary, necessary materials, motivation (prior knowledge activity), the purpose for reading or listening, discussion questions, a suggested retelling activity, extended activities, and interdisciplinary ideas for integrating topics in the book into.

Horning, K.T., Lindgren, M.V., Schliesman, M., Kruse, G.M., & Elias, T.  

CCBC Choices 2003.  School of Education, University of Wisconsin, Madison, WI.

Each year the University of Wisconsin - Madison Cooperative Children’s Book Center (CCBC) reviews new books for school-aged children and youth. CCBC Choices is a way for teachers to find literature that relates to instruction in two ways. First, the general headings allow a teacher to seek out quality literature relating to academic core subjects such as “Historical People and Places” or “Issues in Today’s World.” The index provides very detailed subject searching for social emotional issues such as friendship and emotions.  The annotations for the stories are complete enough to give a sense of both the academic and social-emotional context for the book. Other suggested titles are provided for each section.  There is a section on New Editions of Old Favorites - helping educators to continue to use tried and true literature presented in a more up-to-date format. 

The 2003 edition includes just over 200 titles, each with an annotation, ordering information, and a suggested age range. Books are grouped by thematic and genre categories, including Contemporary People, Places, and Events; Biography and Autobiography; Issues in Today’s World; Understanding Oneself and Others; Fiction for Children; and, Fiction for Young Adults. Using the Table of Contents will quickly connect you with the right book for the right child.

Jweid, R, & Rizzo, M. Building Character Through Literature:  a Guide for

Middle School Readers.  2001.  Scarecrow Press, Lanham, MD.
This resource consists of annotations which provide extensive descriptions of each of 50 young adult realistic fiction books.  The annotations are arranged alphabetically in the main part of the resource. However,  titles are also organized in a separate appendix according to character traits (e.g., compassion, kindness, etc.), genre, and theme. The resource provides lists of websites useful for instructional resources.    Each annotation consists of sections about awards the book has won, a story summary including characters, setting, and plot, questions for discussion, projects, vocabulary, information about the author, and comments from the author. The annotations give a clear description of plot and the moral dilemma of each story, so it will be quickly apparent which books are useful for which purposes.  This gives the educator a chance to explore the literature selection in depth but still at a glance. The framework works for the educator committed to combining social-emotional education with academic instruction.   

Lamme, L.L , Krogh, S.L., & Yachmetz, K.A. Literature-based Moral

 Education:  Children’s Books and Activities for Teaching Values, Responsibility,

& Good Judgment in the Elementary School.  1992.  Oryx Press, Phoenix, AZ.
The developmental perspective of this resource provides a review of the theoretical foundation for selecting children's literature to meet emotional needs.  The focus of the theoretical exploration is on the development of empathy and perspective-taking, or the ability to understand another's emotional experience and take the role of another. This book is easy to read and ties research to practice in a very accessible way.

 

The premise for the connection between research in moral development and the use of meaningful literature lies in the stated belief that children grow more and internalize their moral beliefs better when they have opportunities to reason and think things through at their own level. The resource proposes that if literature is carefully selected for stage appropriateness, it provides a perfect venue for these essential learning experiences. It provides tips for teachers to help them select literature that is developmentally appropriate.

 

Topical chapters focus on self-esteem, responsibility, sharing, truthfulness, solving conflict peacefully, respecting and appreciating others, ecological values, diligence, perseverance, and patience, and unconditional love. Each topical chapter begins with a rationale (why and how the selected literature will be useful), includes a classroom vignette, a good number of book annotations (each with curricular extensions and estimated grade level), and concludes with a summary (which literature may work best with which topics). 

McElmeel, S.L. Character Education: a Book Guide for Teachers, Librarians,

and Parents. 2002.  Libraries Unlimited, Greenwood Village, CO.
Character Education initiatives continue to be integral parts of many school communities.  This guide provides useful ideas for educators desiring to focus literature choices on the development of specific qualities or characteristics.  Each character trait is defined by the author.  This is important since some traits can be defined in a variety of ways.  Books for students in grades K-5 are listed according to a character trait such as “Caring”.  Each book is briefly annotated.  After each annotation, the author lists ideas for activities and discussion questions.  Finally the author lists related curricular themes for each title that touch on academic as well as other social areas.

McElmeel has built a resource and teaching aid for each of 17 topics: caring, confidence, courage, curiosity, flexibility, friendship, goal setting, humility, humor, initiative, integrity, patience, perseverance, positive attitude, problem solving, self-discipline, and teamwork. The number of titles annotated under each topic ranges from 3 (flexibility, humility, humor, perseverance) to 12 (caring). Annotations include a short plot summary, discussion/activity notes, and a list of collaborative/related readings for each title. In some cases, full annotations for the collaborative readings will be found within the same topic. 

The list of materials for each topic includes picture books, early readers, transitional/ upper primary titles, and full-length novels.  The book indicates whether a book is fiction, historical fiction, informational, biography, folk literature, or a true account. A list of “Quick Picks” at the end of each topic supplies a short plot summary for several related titles. 

Odean, K.  Great Books for Boys:  More than 600 Books for Boys 2 to 14.  1998.  Ballantine Books, New York, NY.
Odean has taken on the challenge of researching genres and topics in literature that appeal to boys. She has conducted research on reading preferences, and out of her investigations has emerged this book. Her research indicates that boys are attracted to books that capture the complexity of their lives. The preferred books reflect both feelings and experiences though three-dimensional characters and believable plots. Humor, adventure, and information content rose to the top as essentials or favorites. Boys welcome the fact that others feel as they do and that they are not alone in their problems or confusion. There are two overwhelming problems in boys’ lives:  bullies and fathers. She has countered these concerns by seeking out books about strong friendships between boys and among groups.

The author has organized the book into 4 main sections: Picture-Story Books, Books for Beginning Readers, Books for Middle Readers, and Books for Older Readers. Each of the sections contains many subsections on topics such as Adventure and Survival Stories, Contemporary Life, Sports Fiction, Biographies, etc. While it’s not obvious right off that these will be pertinent to moral development topics of abandonment, inadequacy, guilt, conflict, or identity, a quick scan of the annotations at each level reveals many recommended titles that address moral development topics, and that boys will find compelling. 

Odean, K.  Great Books for Girls:  More Than 600 Books to Inspire Today’s Girls

and Tomorrow’s Women.  1997.  Ballantine Books, New York, NY.
Odean sets criteria for the books selected in this volume based on her research into girls’ reading preferences. Her major criterion was that the female characters in the books face the world without timidity, either from the outset, or after overcoming their fears. Odean says that the girls in her selected books, "solve problems, face challenges, resolve conflicts, and go on journeys.” She notes that the problems faced by the main characters may seem commonplace, but that it is the very act of having an adventure that is important. She has included very few books about serious emotional and behavioral problems.  As in her volume for boys, Odean organizes the selections into fiction and nonfiction selections grouped by grade level. 

Odean has created categories by reading level: Picture-Story Books, Books for Beginning Readers, Books for Middle Readers, Books for Older Readers. Odean says she had great difficulty finding nonfiction, history, and sports stories with strong women protagonists that she could recommend. She has thus left those topic areas out and concentrated on fiction, though you’ll find some recommendations for biographies, poetry, and magazines. 

Phelan, P., ed.   High Interest - Easy Reading: Annotated Booklist for Middle

School and Senior High School (7th ed.).  1996.  National Council of Teachers of English, Urbana, IL.
The 300 nonfiction and fiction titles annotated in this book are highly interesting to secondary school students, but not difficult to read. Annotations are organized around 19 themes that include, as a sample, biography, dealing with death, growing up, and issues of our time. Annotations indicate books with mature subjects or language, provide information about main characters and plot as well as national awards a book has won, and suggest related companion books and multicultural books. The book also offers an appendix of award-winning books, a directory of publishers, and author, subject, and title indices. 

Pierce, K.M., ed. Adventuring with Books:  A Booklist for Pre-K - Grade 6

(12th ed.).  1999.  National Council of Teachers of English, Urbana, IL.
This volume is a much more extensive bibliography of books for and about young children. The editors and authors of this particular volume (a new edition is published every 3 years) have done some fancy stuff with longer annotations of titles they particularly liked. They also expanded the already large list of topical chapters.

Rand, D., Parker, T., & Foster, S. Black Books Galore: Guide to Great

African American Children’s Books.  2001.  John Wiley and Sons, New York, NY.

This resource provides teachers a glimpse into a set of children’s and young adult literature choices with which they may not be familiar.  The resource is regularly updated with new books related to the African American child’s experience.  The books are categorized first by chapters according to the age of child who will be reading the book, or having the book read to them.  In each of these age chapters books are then listed alphabetically by title.  Interspersed between the annotated book lists are short biographical sketches of authors and illustrators.  

The 500 books featuring positive black characters in this bibliography were selected for babies, early readers, middle readers, and young adults. Titles in the four age/reading level categories are accompanied by a short annotation; short biographies with pictures of notable African-American authors and illustrators are scattered throughout the book.

Rasinski, T.V. & Gillespie, C.S. Sensitive Issues:  an Annotated Guide to 

Children’s Literature K-6.  1992.  Oryx Press, Phoenix, AZ.

Rasinski and Gillespie describe this book as “an annotated bibliography of recently published children’s books (since 1975) at the elementary school level that focus on several important sensitive issues that individual children may face” in the hope that students will be “better able to deal in a positive manner with these issues in their own lives.” 

The authors have assembled and annotated a list of high-quality titles for each of 8 “sensitive issues.” Their sensitive issues include divorce, substance abuse, death and dying, nontraditional home environments, child abuse, prejudice and cultural differences, moving, and illness and disability. 

Annotations are well-developed and informative and feature a paragraph of suggested teaching activities for each book, and even include the added advantage of a “heads-up” when there’s a difficult or controversial passage to deal with. A chapter of reading strategies to increase students’ comprehension and deeper understanding may be valuable for teachers. 

Spencer, P. What Do Young Adults Read Next? A Reader’s Guide to Fiction 

for Young Adults (Vol. 3). 1999.  Gale Group, Detroit, MI.





AND

Spencer, P., & Ansell, J.  What Do Children Read Next? A Reader’s Guide to 

Fiction for Children (Vol. 3).  1999.  Gale Group, Detroit, MI.

Volumes in the series are constructed in nearly identical fashion. For example, What Do Children Read Next? contains entries for 1300 books published between 1996 and 1998. It’s “a reader’s advisory tool designed to match readers . . . with books that reflect their interests and concerns. It guides both reluctant and avid readers to new authors and titles for further reading . . . (it) allows readers quick and easy access to specific information on recent . . . titles. In addition, each entry provides alternate reading selections, giving children, parents, and librarians the answer to the frequently asked question, ‘What do I read next?’” 

Quick and easy access to recent titles is provided through extensive indexing. Annotations for each recommended title are arranged alphabetically by author, and also given a number. Annotations include information about the book’s subject, age range, major characters, time period, location, plot, where the book was reviewed, a list of other books by the same author, and a list of “Other books you might like.” When a desired title is located in an index, the annotation can then be located either alphabetically by author’s last name, or by number.

Zvirin, S. The Best Years of Their Lives:  A Resource Guide for Teenagers in Crisis 

(2nd ed.).  1996.  American Library Association, Chicago, IL.

“The Best Years of Their Lives is a selective guide to nonfiction, accompanied by an assortment of related fiction and video titles, that can give adolescents, ages 12 to 18, a better understanding of what growing up in a rapidly changing world is all about. With the exception of a few outstanding or unusual titles, most of the material included has been published since 1990 and is currently available”.  

Zvirin’s major focus in this publication is to provide “real” information to teens in order to provide them real tools for solving very difficult problems or facing very difficult challenges.  Each non-fiction resource is accompanied by a fairly in depth annotation.  Related fictional titles are not dealt with as comprehensively.  

An accompanying selection of recommended videos adds an alternate means for sharing information with reluctant or non-readers. The  back of the book includes a list of distributors, an author - title index, and a subject index, which will give you direct access to those titles from the middle of the book. 

� Bernstein, J.E., & Rudman, M.K.  Books to Help Children Cope With Separation and Loss:  An Annotated Bibliography.  1989.  R. R. Bowker, New York, NY.


� Zvirin, S.  The Best Years of Their Lives:  A Resource Guide for Teenagers in Crisis (2nd ed.). 1996  American Library Association, Chicago,IL.


� Elias, M.J., Zins, J.E., Weissberg, R.P., Frey, Karin S., Greenberg, M.T., Haynes, N.M., Kessler, R., Schwab-Stone, M.E., & Shriver, T. P.  Promoting Social and Emotional Learning:  Guidelines for Educators.  1997.  Association for Supervision and Curriculum Development (ASCD), Alexandria, VA.
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� Wisconsin Department of Public Instruction.  Teaching Character Education Using Children’s Literature.  2001.  Wisconsin Department of Public Instruction, Madison, WI.
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