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Introduction
“Johnny is biting – what should we do?”
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Often what we want when we ask a question like this is a punishment that will stop the behavior once and for all - a quick fix.  If that worked, we wouldn’t be scratching our heads and wondering what else we could try.  We continue to be frustrated and Johnny’s behavior doesn’t change.  Instead we should be asking - “Why is Johnny biting – what is the function of his behavior - and what should we do?”

We should be focusing on the function the behavior serves for Johnny, and finding positive instructional strategies and instructional consequences to try to address that behavior.  We need to focus on positive strategies and teach Johnny replacement behaviors.  We cannot assume that Johnny knows what to do (a skill deficit) – and even if he does, he may not have had opportunities to practice the new skill.  He may not even realize that a particular strategy or behavior is appropriate in a given situation (a performance deficit).   Misbehavior may become automatic – the student does not go through a cognitive process and “decide” to misbehave – “it just happens”.  The undesired behavior represents a scripted response that is well established, and requires little thought or energy on the part of the student.  When a student must unlearn an inappropriate behavior and learn an appropriate replacement behavior, it may take 6 to 10 times longer than is he/she only had to acquire the desired response.   For example, try signing your name with your non-dominant hand.  Is it easy?  It’s not a knowledge issue – you know how to write, you know letter formation, you know your name.  You can do it but it takes time and is frustrating because it’s an unfamiliar activity.   Signing your name with your dominant hand is automatic and you really don’t have to think about it; using your other hand is an entirely different task.  This is how some students feel as they struggle with behavior.
[image: image3.wmf]Focusing on the acquisition of positive behaviors is more likely to result in long term behavior change than is reliance on external controls.  These may be appropriate while teaching self-reliance, but when the external controls are no longer available, the student does not have the internal coping and control mechanism needed to support the desired behavior.  Instructional strategies include direct teaching of a skill, but also require opportunities for practice, reinforcement, and generalization to other settings.  In giving feedback and reinforcement to student, positive statements should outnumber negatives by a ratio of at least 4:1.   Other guidelines that encourage student engagement are:
· Correct responding – when called on in class, a student should be able to correctly answer 70-80% of the time.  This allows the student to feel competent and willing to participate.  If the teacher asks questions a student cannot answer, the student may be reluctant to participate and may act up rather than appear foolish in front of peers.
· Compliance – teachers should expect compliance rates of  70% or more.  If the compliance rate is lower than 70%, interventions are needed.  Do the students know the expectations?  Are they motivated to comply?
“Okay, so what is this about functions of behavior anyway?”
Behavior continues because it is reinforced – the misbehavior works for the student.  Our challenge is to identify the purpose (function) of the behavior, and try to identify a replacement behavior that is more socially acceptable and will serve the same purpose for the student.  

Determining the function of a behavior (or behaviors) can be an involved process, but it may also be as simple as using the information you already have to try to understand what the student is “getting” from the misbehavior.  You and others in your district may already be familiar with functional behavioral assessment (FBA).   There has been a renewed focus on FBA since the 
passage of the Individuals with Disabilities Education Act (IDEA) 1997, but FBA is based on applied behavior analysis and is nothing new.   FBA is not just for students with disabilities but helps us to understand behavior of any student so we can increase the likelihood for success when we intervene. 

Behavior occurs in a context – in an environment - and we need to consider that environment rather than focusing solely on the student.  The goal of FBA is not only to identify the function(s) of a behavior, but to look at the variables that influence the behavior (e.g., setting, people, activity or task, time of day, day of week, how others react), and then design an effective intervention.  If you want more information, a study guide on FBA and other related materials can be found at www.dpi.state.wi.us/dpi/dlsea/een/sbfba.html 
Some common functions of behavior as used in this packet are: 
· Adult attention

Attention can be positive or negative, and if the student is not receiving enough positive attention, then negative attention (e.g., reprimands, scolding) may be better than no attention at all.  The student may be seeking attention from peers, adults, certain individuals, or all of the above.

· Escape or avoidance
[image: image4.wmf]The student may be escaping from something or to something.    For example, a student might act out knowing that he/she will be suspended from school and can then escape from school (which is probably not a good place in that student’s opinion).  Perhaps the student would rather be at home watching soap operas, or hanging out with friends – that student may be escaping to something.  We may be talking about a place, a task (‘I hate math!”), a person.

The student may be escaping from a strong emotion such as fear or may be trying to avoid embarrassment in front of the whole class (“I’d rather be bad than stupid.”).

· Power or control

The student may want to dominate, be in charge, control the environment, make the decisions.  Each of us needs to be able to control aspects of our lives.  The student may come from a home environment that is very structured and he/she has no choices and feels powerless in his/her own life.  They may feel that they are always bossed around and would like at least some “say” in things that affect them.  Or the student may be used to making all the decisions about his/her daily life because of a lack of supervision or because he/she is in charge of younger siblings and is used to making the decisions.  Now he/she has come to school and is not used to following directions or dealing with rules and structure.  
· Peer attention and affiliation
The student may want to be part of a group, be included in group activities, maybe just have a friend or two.  If the student is isolated or rejected, he/she may act out to try to impress peers or be the class clown to get at least some recognition from other students.   The target student may make threats, act tough, or act like a “wanna-be” to try to impress peers.
· Justice or revenge
The student wants to get back at an individual or group for a real or imagined slight.  The student may want to even the score on behalf of a friend or family member.  If the student has a history of struggling in school, then he/she may view all teachers as unfair and may be misbehaving in retaliation for past problems.  Sometimes the “revenge” isn’t personal – the student dislikes teachers or police officers or adults in general.
In addition to the five listed above, students sometimes misbehave to access tangible rewards (the student is trying to get a tangible reward such as an item, money or a privilege) or for personal gratification (the student is seeking to feel good or to get immediate feedback and a reward).  
It is important to remember that each of these functions represents legitimate needs/goals for each of us – we all want attention, control in our lives, justice, affiliation with others, and so on .  The problem we are faced with is that the behavior the student exhibits as a means of achieving the desired goal is not acceptable.
Consequences for behavior (both for appropriate behaviors and misbehaviors) should be tied to the function of the behavior.  For example, we may notice that everyday Russell runs in the hall so that he can be first in line for lunch.  Russell also likes to “collect” pencils, so we decide to reward Russell for not running by giving him a pencil.  This may work for a bit, but Russell is really not running to earn a pencil.  He may be running because he’s hungry and is afraid he won’t get lunch if he’s not first in line.  The intervention should be tied to the reason Russell is running – we need to ensure that Russell gets his lunch when he walks.  This might include allowing Russell to go to the front of the line if he walks.  The bottom line is that we need to teach Russell that he will get the same lunch if he walks in the hall and so he does not need to run. 
When selecting consequences for a given target behavior, consider:
· What function does the target behavior appear to serve for the student?

· Does the student understand what behavior is expected and does he/she have the skills to display the expected behavior?

· What behaviors will serve a similar function for the student – what will the student accept as a replacement behavior?

Consequences should
· Maximize efforts to protect, preserve, and strengthen the relationship you have developed with the student; you don’t want to alienate the student or reinforce failure.
· Allow the student to practice the skill or strategy, and get feedback that will prevent future problem behavior
· Minimize student resistance – will the student buy in to the intervention?
· Be reasonable, predictable, consistent

· Be natural and logical

· Natural consequences – learning the hard way.  There are some natural consequences that we cannot allow – a natural consequence of putting your hand on a hot stove burner is a burn, for example.  When we cannot allow the natural consequence, we may need to use a logical one.
· Logical consequences – “punishment” fits the crime.  For example, if a student misuses a toy, it is taken away; if the student betrays my trust, there will be a higher level of supervision until I can establish trust and responsibility with that student.
“Oh, yeah, great.  Like I don’t have enough to do already and now you want me to do this on top of everything else?”
You’re already spending lots of time and it’s not effective – otherwise we wouldn’t be talking about it.  As teachers, we often feel we cannot spare the time that instructional interventions for behavior would take away from academics.  The typical classroom teacher spends more time addressing student behavior (much of it undesired) than in any curricular area.  Much of this effort is spent doing things that are ineffective, and often disrupt the learning environment.
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Don’t work harder; work smarter.
Instructional interventions for behavior must be integrated across the school day – in each subject and in each setting – if it is to be effective and if students are to generalize behaviors from one setting to another.  Almost any curricular area provides opportunities for the direct instruction of expected and desired behavior.  Together faculty can identify ways students could be provided with this instruction.  Teachers could

· Use literature in reading or language arts classes that have the desired behavioral skill as a theme.  Bibliotherapy resources provide information on reading materials with a given theme at the desired grade levels.
· Use instructional practices that will allow students to learn and practice the skills being taught (e.g., role playing, group discussion, peer tutoring, cooperative learning)

· [image: image6.wmf][image: image7.wmf]Establish “natural” learning opportunities which call upon students to use the skills.  For example, a student who has difficulty with sharing (but who has had some social skill instruction in this area) might be paired with another student in an art project that requires sharing.  The teacher pre-arranges this activity at a time when he/she is available to provide guidance and feedback.  Given time and administrative support, it is possible to be quite creative at developing ways to “double dip”, providing academic and social skill instruction in the same lesson.
It is important to work as a team – one person shouldn’t have to do it all.  Also, you may want to consider whether the whole class can benefit from the instructional strategy.  What about a small group?  Are there other school resources you can access for assistance?
“So what are these blueprints?”

The blueprints provide space to identify key issues to help direct both teacher and student behavior in ways that promote desired alternative behaviors and to decrease the undesired target behavior.  Instructional materials and strategies can be identified to promote the learning and practice of the desired behavior.
The goals for the blueprints are: 

· to develop guidelines for educators that would allow them to address key challenging behaviors through positive, proactive instruction of social and academic problem solving; and,

· to encourage the implementation of instructional consequences that promote the learning and practice of desired alternative behaviors that meet the same function for the student as the target behavior.  The focus is on instructional consequences – not on discipline or punishment.  The goal is to teach and encourage students to learn appropriate behaviors.
Many of the approaches are both instructional strategies and instructional consequences.  If the technique was not used proactively as an instructional intervention, it might also be used as an instructional consequence.

You will notice that some columns in the blueprints are shaded gray.  This was done because those were not high frequency functions for the specific behavior addressed in that blueprint.  There may be some students for whom those functions are relevant, but we wanted to focus on the high frequency functions.
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These blueprints were developed by the individuals listed on the cover sheet.  At a 2-day meeting in June, 2003, a list of 13 common classroom misbehaviors was developed through brainstorming and prioritizing.  Blueprints for each behavior were then developed by sub groups, critiqued by all, and finalized by the facilitators.

“Who should use them?”
These can be used by regular education teachers, special education teachers, and school-based teams such as pre-referral, teacher assistance, or child study teams.
The blueprints can be used in school-wide or classroom instructional programs, with individual students, and/or with teams such as IEP teams or pre-referral teams.  Some of the interventions could be used with students in structured homerooms, in-school suspensions, detention, small groups with a facilitator, and so on.

“How do I pick which interventions or consequences to use?”

Consider the function of the behavior for the student - why do we think the student exhibits this behavior?  What hypothesis can we develop about the function?  The function of the behavior (e.g., Michael wants to be part of the group) is more important than the form (e.g., Michael is always talking out) when you try to develop effective interventions.
We also want to consider the acceptability to the teacher and to the student (e.g., the alternative or replacement behavior fits the student’s idea of self), and the effort it takes the teacher and the student – is it reasonable?  Are you (the teacher) prepared to follow through?  Is it developmentally and/or chronologically appropriate for the student?
“Anything else I should know?”
· [image: image9.wmf]The blueprints and the interventions suggested are not all inclusive – there are other strategies and materials – these are just a start.  The materials that are included do not require extensive training prior to their use.  Some are free and others are relatively low cost.
· Not every strategy will work for every student in every setting – and they shouldn’t.  Human behavior is not an exact science.
· There may be some students for whom you need something different, something else – The blueprints may suggest something you haven’t already tried but there may be some really tough kids who require more discussion, additional evaluation, and/or more specific and intensive interventions.

· The blueprints are not checklists - pick and choose carefully.  You should not be doing everything at the same time.  Be selective – this may be a process of trial and error.
· Be sure to give interventions an adequate try – it can take from 4 to 8 weeks to see a change in behavior.  Don’t be too quick to throw in the towel.
“Any parting words of wisdom?”
· Take time to plan responses – you may need to develop scripts for yourself.
· High expectations are individual, not group.  Expectations must be realistic – we want to challenge students but we also want to ensure success.  Fair is not always equal.  For example, imagine a physical education teacher who is working with students on a basketball unit.  The teacher is passing the ball to each student in turn.  For those students with strong motor skills, the teacher might pass the ball to them straight on and with some force.  For other students, the teacher might use a bounce pass or put a great deal of arc on the ball so that the student has some time to get ready to catch the ball.  The teacher is giving each student what he/she needs to have a reasonable chance at success.  We have a responsibility to meet students where they are.  Setting unrealistic expectations only leads to frustration and failure for everyone.
· What’s your issue now?  If your primary goal is for the student to hand in work, then focus on that.  We can work to improve the quality and neatness of that work once the student begins turning something in.  The desired behavior may involve a series of steps.
[image: image10.wmf]
Remember:  Behavior change is a process not an event!

Note:  there is no implied endorsement of the resources, products or programs by the Department of Public Instruction, CESA 12 and/or the agencies represented by the participants.  These are materials the participants have used and felt were worthwhile.  Likewise, there are others that were not included that are quality materials.
In addition to the introductory information above, this packet contains the following:
· Glossary of terms
· Addressing context issues in large group settings

· Blueprints
· Active non-compliance
· Attendance
· Difficulty with transitions
· Disrespect to teachers
· Disruption
· Failure to accept responsibility for behavior
· Interpersonal relationships
· Out of control
· Passive resistance
· Physical aggression
· Respecting others property
· Verbal aggression
· Verbal outbursts

· Blank format
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